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Abstract: A corpus study was conducted to investigate Chinese request in
order to design a course for Czech learners of Chinese. The primary goal of
the course is to develop learners’ pragmatic competence in using
appropriate request strategies and employing politeness devices or internal
modifications to head act in varies social contexts in a campus setting. In
order to ensure the authenticity and rationality of teaching materials, and to
avoid potential subjective preferences of teachers when designing
pragmatic teaching materials, this study first outlined the steps involved in
the process of a self-built corpus study, clarified coding scheme of request
utterances and investigated the proper usage of internal modification in
Chinese requests. Additionally, it demonstrated how the obtained linguistic
knowledge can be effectively applied to language teaching materials and
lesson plans.
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1. Introduction

The development of learners’ pragmatic competence are getting attentions as the
purpose of learning a second or foreign language (L2) has shifted to communication-
oriented under the influence of globalization (Nunan, 1989; Taguchi, 2021). Pragmatic
competence, a subset area of sociolinguistic competence, represents learners’ knowledge
of knowing and understanding what to say to whom in the various social situations and
how to say it properly (Hymes, 1992). Failure to achieve such ability for a L2 learner may
cause miscommunication and even lead to an unintended image of the target language
learners as insensitive and rude (Thomas, 1983). Therefore, there is the need to raise the
awareness of both the teachers’ and learners’ pragmatic knowledge and to introduce to the
development of learners’ pragmatic competence in the language classrooms. As L2
learners most likely have difficulty to acquire pragmatic knowledge through osmosis in a
foreign language learning context, providing them a means for developing pragmatic
ability would be every foreign language instructor’s task (Halenko, 2016; Ifantidou, 2013;
Sykes & Cohen, 2018).

The target pragmatic function investigated in this study is the request strategies.
One part of the pragmatic competence is manifested through the performance of speech
acts. Such linguistic behavior are not assessable as correct or incorrect but only as
appropriate or inappropriate (Searle, 1969; Austin & Urmson, 2009). The speech act of
making a request occurs abandonly in daily life and is considered an imposition to the
hearer. The inherent face-threatening attribute of the act requires the speaker to investigate
situational, social, and cultural factors before choosing pragmatically appropriate
linguistics form. Therefore, it is crucial that learners are informed the knowledge to achieve
the speech act and meanwhile maintain a harmonious relationship with the hearer.

To develop a language course aimed at enhancing learners’ pragmatic competence,
one of the many issues to be considered is determining the course content and instructional
approach. Teaching material and a lesson plan are crucial to help L2 learners use socially
appropriate language in various social contexts. Teachers, who wish to develop students’
pragmatic skills, might consider composing their own materials. Doing so might lead to
another concern as pragmatic strategies are complex in nature. Language use in learning
materials that is not based on empirical or corpus studies might be subjected to the teachers’
own intuitions (which may not be accurate) and anecdotal evidence.

The aim of this paper is to present the development of instructional recourses and
a lesson plan designed for effective teaching of request expressions in Chinese based on
empirical findings from a corpus analysis. In order to effectively enhance learners' ability
to make requests and utilize request strategies and internal modification in a university
context, it is crucial to first identify the appropriate usage of the target items in natural
language before developing teaching materials and implementing course instruction. This
objective will be achieved by collecting natural language use strategies from a small corpus
assembled by the researcher. Subsequently, a comprehensive annotation scheme will be
applied incorporating the acquired pragmatics knowledge into the teaching materials.
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2. Background
Component of request

The most widely accepted definition of a request is that a request is a directive
speech act whose illocutionary purpose is to get the hearer to do something in
circumstances in which it is not obvious that s/he will perform the action in the normal
course of events. By initiating a request, the speaker believes that the hearer can perform
an action and the speaker is making the request mostly for his/her or a third party’s benefit
(Blum-Kulka & Olshtain, 1989; Littlewood, 2007; Searle, 1969). A request act is usually
composed of three parts, namely head act, internal modification (IM), and external
modification (EM). In the following example:

(1) R4, TH —TF, &g ME R s /F—1F H§?
Nihdo, dardo  yixia, wo néng jié nide caidan kan-yixia —ma?
hello, interrupt abit, | can borrow your menu have a look QP!
Hello, sorry to trouble you. Can | have the menu and take a look?

WAEMEARVSE LG BWE? Wo néng jie nide caidan kan-yixia ma? (Can | borrow your
menu to have a look?) is the head act that realizes the main illocutionary force. /Kif nikdo
(Hello) and ¥T#— T dardo yixia (excuse me) are not core parts of the whole request act.
These two independent sentences are external modifications which constitute supportive
moves. In the head act, the main requested action verb is added with —  yixia (yixia),
which literally denotes the meaning of “a little, for a short while”. V-yixia is considered an
IM used to ease imposition.

A head act is an independent minimum unit of a request sequence that delivers the
main illocutionary force, here to realize the request intention (Blum-Kulka & Olshtain,
1989). Based on the scale of directness, head act strategies are categorized into direct and
conventional indirect and non-conventional indirect (Blum-Kulka & Olshtain, 1989).
Directness represents the degree of apparentness of an intent. Direct request strategy
includes mood derivable, explicit performatives, hedged performatives, obligation
statement and want statement. Conventional indirect request strategies are suggestory
formulae and query preparatory. The least direct request strategy (i.e., non-conventional
strategy) contains strong and mild hints. Non-conventional strategies were neglected in this
study due to its inherent complex and full context-dependent feature. Therefore, it is also
excluded from instruction in the teaching course.

IM and EM are, on the other hand, adjuncts to the head act and used to downgrade
or mitigate the perceived face threat of the speech act. EMs are independent phrases and
sentences that occur before or after head acts. EMs are viewed as discourse level politeness
devices. IMs usually are syntactic and lexical or phrasal devices used within a head act

! The abbreviation stands for “question particle”.
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(Faerch & Kasper, 1989). The current study focuses on the head act strategies and 1IMs and
does not include the research on EMs.

Clarification of categorization

To the best knowledge of the author, the categorization of the head acts and
modifications in Chinese is rather inconsistent, not clearly specified or lack of transparency.
Therefore, this corpus study saw the necessity for clarification and propose a clear
categorization. Issues are discussed in the following:

e This study argues that requests that are realized by #k4E méafan (to trouble) and #
bang (to help) belong to the Explicit Performance strategy category. J#f/& mafan (to
trouble) and # bang (to help) are usually treated as IM devices to tone down the
illocutionary force of the head act (Dong, 2008; Gao, 1999; Hong, 1996; Lee-Wong,
1994; S. Li, 2019). It is, however, arguable that sentences such as (2) and (3) constitute
a Mood Derivable head act attached with an IM. By the definition of the head act
category, when a request is realized by the imperative mood, it is considered the
highest level of directness and is categorized as Mood Derivable request strategy. An
imperative sentence nearly always starts the sentence with an imperative verb which
delivers the intention of a request. Sentences (2) and (3) both start with a verb (Jif/&
mafan (to trouble) or & bang (to help)) simply denoting a request intention, not the
expected action from the hearer. Therefore, theoretically, the head acts of this kind
cannot be categorized as Mood Derivable.

(2) WRIH 1T &5

Mafan dékai chuanghu.

To trouble open window

May | trouble you for opening the window?
@} #H & THEF

Bang wo dakai chuanghu.

Help me open window

Open the window for me.

Furthermore, the definition of an Explicit Performance states that in this type of head
act, request performative verbs are used to operationalize the illocutionary force. In
the previous studies (as cited above), illocutionary verbs typically include &%k q7ngq
1u (to request),>K qiu (to beg). However, #k4E mafan (to trouble) and & bang (to
help) have the same linguistic behavior and pragmatic function. In Li and Jiang (2019),
R4 mafan (to trouble) and # bang (to help) were indeed listed as the Explicit
Performative strategies. Therefore, this study tagged requests of such kind as the
Explicit Performance strategy.

e  This study does not consider an utterance with performative verbs, such as MY jiao (to
ask) , fi7% mingling (to command), and %K ydoqiu (to require) a request. These
instances were recognized in the previous studies (Gao, 1999; Rue & Zhang, 2008;
Wang, 2011) as request head acts. These performative verbs essentially carry out the
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illocutionary force of a speech act. However, on the basis of their semantic function,
they explicitly convey a demand or an order rather than a request. They do not satisfy
the definition of a request performative verbs.

This study also intended to offer a unified categorization of IM devices in Chinese. In
the previous studies (as cited above), different inclusion of IM was presented which
might influence the interpretation of linguistic request behavior in Chinese. For
example, i [ gingwen (May | ask) has not been consistently categorized as a request
modification. This study argues that 5[ gingwen (May | ask) is an EM rather than
an IM due to its pragmatic function as an alerter used to catch the hearer’s attention.
It is not obligatorily attached to a head act syntactically.

Given the above considerations, the proposed categorizations of request strategies

of head act (excluding non-conventional strategy) and IM are shown in Tables 1 and 2. All
the possible examples of each category can also be found in both tables.

Table 1 Request strategy types

Request strategy type Definition and example

Direct strategies

Mood Derivable The grammatical mood of the verb in the utterance marks its

illocutionary force as a request. The prototypical form of this
strategy is imperative sentence.

Explicit Performative The illocutionary intent is explicitly named by the speaker by

using a relevant illocutionary verb.

Request illocutionary verbs in Chinese includes FkE mafan
(to trouble), 25% l4ojia (to trouble), FEHE baitus (to beg), 3K
giu (to beg), E bang (to help), 2B%5 keéngiu (to sincerely
ask) , #H3K ginggiu (to request).

Hedged Performative The illocutionary verb denoting the requestive intent is

modified, e.g., by modal verbs or verbs expressing intention.
In Chinese the hedged performative request are executed by
the modal verbs “would like”, namely, %8 xidng, 18 %
Xidngyao, 158 Xidngrang and 1Y xidngjido.

Obligation The use of this strategy, which is also called “locution
Performative derivable”, enables the listener to directly derive the

illocutionary intent from the semantic meaning of the
utterance (locution).

This strategy type is manifested by J&:% yinggai (should), 4
A bixi (need to), 3 deéi (must), Z yao (must) and x4
Zuthdo (it’s best to) together with the second person subject.
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Want Statement

The utterance expresses the speakers’ desire that the event
denoted in the proposition come about.

The lease direct direct strategy is realized by using want verbs,
such as A% xiwang (to hope) and 75 xiydo (to need)
accompanied with a first person or a third person subject.

Conventional
Indirect Strategies

Suggestory Formula

The illocutionary intent is phrased as a suggestion by means
of a framing routine formula.

In Chinese, suggestory formula used to convey the request
force are, for example, 224 yaobu (or...) and & & ... M0
haishi ...ha (had better).

Query Preparatory The utterance contains queries about the conditions for
request compliance, such as the hearer’s ability, willingness,
or possibility to carry out the requested act, or whether the
speaker has permission to ask according to his or her wishes.
In Chinese, the words used in interrogative sentence to
acquire the hearer’s intention, willingness, and availability to
perform the request include 7] LA kéyi (can), g néng (can), K&
& yuanyi (be willing to), 7718 fangbian (be convenient),
WEf]. .. M5 ? you shijian ... ma? (Do you have time to...?), /R
Ao, M52 nijieyi ... ma? (DO you mind...?)

Table 2 Internal modification types in Chinese

Type example

Polite form of 2" sig. #& Ak,

pron. Nin zuo

You sit

(You) Sit down.
Politeness marker o Ak,

Qing zuo.

Please sit.

Verb reduplication

Conditional clause

Please have a sit.

B A B BE B

Néng bu néng kankan  zhéfen wénjian?

Can notcan look-look this  document?

Can you have a look at this document?

mR B H&E 4 3k A4 M
Ruguo méi wenti,  gei wo lingwai yiféen wénjian
If no problem, give me another one document
If there is no issue, give me another document.
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Hesitation matrix clause A Hii8 8 BEARE
BU zhidao ni  néngbunéng
Not know you can or can’t
I am not sure if you can
ok sy —t o ofE?
gei wo lingwai yi fen  wénjian
give me another one CL? document
give me another document.

Sentence-final particle B ® =i e,
Hui wo dianhua ba
Reture my call Sp?

Please call me back.

This category also includes: '] a , W ma, W& ne and 1) you.

Understater [A] B —TF E|EE.
Hui  wo yixia dianhua
Return me abit call
Please call me back.

This category also includes: — £ yididn (a little bit), —£&
yixié (Some)

Adverbial downtoner e IR B A Tk B M .
Kénéng ni zai géi wo lingwai yi fen wenjian
Maybe you again give me another one CL document
Maybe you give me another document.

This category also includes:

fli & gaji (maybe), JH f shunbian (in passing,
conveniently), # & jinliang (do one’s best), 5 xian (first)
FH 1 shaowei (a little)

Tag questions WOk sy oo b Mg
Gei wo  lingwai yifen wénjian, hdo ma?
Give me another one document, ok QP?
Give me another document, ok?

This category also includes: I ANF-? hdo bu hiio? (0k?), 1T
52 xing ma? (ok?/ It works?) ,47 447 ? xing bu xing?
(ok?/works?) /EEEEL? zénmeyang (how about that?), and 1
fi7? rahé? (How does it sound?)

2 The abbreviation stands for “classifier”.
3 The abbreviation stands for “sentence-final particle”.
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3. Analysis of the internal modification in a corpus of Chinese novels.
3.1 The corpus

The corpus assembled by the researcher consists of 10 Chinese fiction novels
(Appendix 1), including romance, young adult, detective and sci-fi. The heterogeneity of
novel allows greater generalizability of the data. The collection follows three criteria:

e Availability and accessibility
Considering the number of novels accessible on the internet, it is fair to question if
the 10 novels are representative. However, the collected data contains more than 3.5
million words. Within the research period, this is the best the researcher could
handle.

e Contemporariness
All the novels are published no earlier than before the year 2000. Settings in the novels
are also in contemporary time no earlier than the 1980s.

e Turn-taking
Only highly or moderately interactive novels are included.

e Standard Chinese language
All the turn-takings are in standard Chinese language. No clear tendency of dialect
usage is found.

The reasons of assembling the corpus for the purpose of investigating request
strategies and IMs are: First, in the literature, it has rarely been done, and there is a lack of
unity and transparency of the coding scheme. Second, most of the data that are used to
analyze request behavior are collected through written or oral discourse completion tests
(DCTs) (Blum-Kulka & Olshtain, 1989; Littlewood, 2007; Searle, 1969), role play (Han,
2012, 2013), or field study, such as emails (Chang & Hsu, 1998; Kong, 1998; Yao et al.,
2021). Data collected through DCTs and role play might be staged language use. Lastly,
this research is intended to inform the development of teaching materials. This study was
designed to include natural language use in situated discourse (Huang, 2021) in teaching
materials.

3.2 Coding

Given the dependence on the context of the request act, similar to the previous
corpus-based pragmatic research (Aijmer & Rihlemann, 2019; Caprario et al., 2022;
Cheng, 2010; Fernandez, 2022), this study integrated both vertical and horizontal reading
in the process of coding. First, the researcher read carefully through the text, and then
identified and tagged the request strategies of head acts and IM devices according to the
revision coding scheme presented in Tables 1 and 2, along with the situational factors.

During head acts identification, other illocutionary forces in disguise were ruled
out, such as orders, suggestions, invitations, and warnings which might be occurred with
similar sentence patters and language devices. For example:
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(4) & FE K B/ HE HE. B KA HE.
Wo xiwang ni  zai  kdoldi  kiolil Dui ni you hdochu
| hope you again consider consider. For you has benefit
I hope you can reconsider it. It’s better for you.

(5) & R EE E R O T
Ni kuai huiquba! Hén wan le.

You hurry back SP Very late SP
Go back now! It’s getting late.

In (4), the utterance might be found similar to the Want Statement used to perform request
force. Because the beneficiary of the force goes to the hearer, it is not considered a request.
In (5), suggestory formula form might seem to be a request, however, the purpose is for
the hearer’s own good.

The tagged sentences were recorded in an Excel file. There were two informants
involved in this process. They each reviewed 200 tagged sentences and the researcher held
a meeting with them to come to a consensus that the tagging results were valid. This
screening process yielded 1810 occurrences of head acts in the corpus.

The target situational factors that influence the linguistic request behaviors include
social power (P), social distance (D) between interlocutors and rank of imposition (R) of a
request force (Brown & Levinson, 1978). Each identified head act was tagged PDR-high
(PDR-H) when the hearer is with higher social power and/or social distance to the speaker
and/or the request is considered high imposition, while PDR-low (PDR-L) is an opposite
situation. The annotation of situational factors was challenging due to the potential
subjectivity. For this reason, inter-coder agreement was sought to eliminate such kind of
bias. Two native Chinese speakers were recruited and each of them were requested to
review 40% of the coding with 20 % overlapped between coders. Three coders did a trial
run of tagging PDR for the purpose of finding common ground. All the disagreements were
settled during two meetings.

This manual annotation process was then followed by using KWIC (key word in
context) function to retrieve all instances of the IM devices form the list (Table 2). Those
instances which do not occur in the identified head acts are then weeded out through careful
vertical reading. The results were also stored in the same Excel file with the head act.

3.3 Results

The distribution data in Table 3 shows that the overall use of head act strategies in
Chinese was in line with previous findings (Gao, 1999; Hong, 1996; Kong, 1998; Rue &
Zhang, 2008). More than 60 % of the head acts were made by using Mood Derivable and
Explicit Performative strategies, which are in the top two position in the ranking of
directness. Especially in PDR-L context, almost 80% of the requests were made with
imperative sentences. In the PDR-H situations, however, Mood Derivable, Explicit
Performative and Query Preparatory are equally distributed.
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Table 3 Distribution of request head act strategies across all social contexts
MD EP HP OP WS SF QP
N % N % N % N % N % N % N %
Total 809 446 326 180 106 5.9 85 4.7 67 3.7 128 7.1 289 16
PRD-H 258 258 216 216 68 5.8 44 572 48 6.7 96 9.6 275 253

PRD-L 551 78.8 110 13.6 38 24 41 6.0 19 47 32 37 14 178

Table 4 Distribution of request head act strategies with/without IM(s) across PDR-H and PDR-L
contexts in percentage

PDR-High PDR-Low
Without IM With IM(s) ~ Without IM  With IMs

Mood Derivable 0 100 79.5 20.5
Explicit Performative 15.6 84.4 53.3 46.7
Hedged Performative 54.2 45.8 28.4 71.6
Obligation Performative  29.5 70.5 46.3 53.7
Want Statement 33.9 66.1 50 50
Suggestory Formula 35 65 34.9 65.1
Query Preparatory 29.4 70.6 85.4 14.6

Table 4 presents the interaction between situational factors and IM(s). When PDR
is high, almost all head acts regardless of directness are frequently accompanied with IM(s).
This result also echoes the declaration in the previous studies (Cai, 2023; Dong, 2008; Gao,
1999; S. Li, 2019). Politeness behaviors are deeply governed by the perception of situation
factors, such as social power, social distance and, in the cases of requests, rank of request
impositions(Blum-Kulka & Olshtain, 1989; Brown & Levinson, 1978; Deng, 2016; S. Li,
2019; Rue & Zhang, 2008). Bare Mood Derivable was not found in PDR-H contexts and
chances of its occurrence in PDR-R contexts were significantly low.

Table 5 provides raw frequency of internal modifications across PDR-H and PDR-
L contexts. The result indicates that in PDR-H contexts, the most frequently used
combination is Mood Derivable and the politeness marker &5 qing (please). Want
Statement and Suggestory Formula with the examined IM are least preferable request
strategies in PDR-H contexts. Final-particle I ba is more likely to be employed when PDR
is low. Tag questions usually cooccurred with Mood Derivable and Explicit Performative.
Conditional clause used to confirm the availability, willingness and validity is not often
spotted. However, after carefully examining the cases where conditional questions were
added to the head acts, those scenarios were considered high risk of face loss. In other
words, such conditional questions were essential when asking complicated or even
unreasonable requests or request of a person with high social power. The phenomenon was
also observed in instances involving hesitation matrix clause.

© 2023 The Author. Compilation © 2023 Journal of Technology and Chinese Language Teaching 65



Juan A Corpus Study of Internal Modifications in Chinese Request

Table 5 Raw frequency of internal modifications across PDR-H and PDR-L contexts
MD EP HP OP WS SF QP

Politeness Marker 55 PDR-H 144 22 35 18 0 0 19
PDR-L 88 4 3 0 0 0 0
Final-particle I PDR-H 20 O 0 4 0 0 0
PDR-L 56 6 0 2 0 18 0
Tag Questions PDR-H 23 7 0 0 0 0 0
PDR-L 57 5 0 0 1 0 0
Conditional Clause PDR-H 21 3 6 1 8 1 7
PDR-L 7 0 2 0 0 0 0
Adverbial Downtoner PDR-H 14 4 0 2 0 3 9
PDR-L 22 1 0 0 0 1 2
Hesitation clause PDR-H 3 0 0 0 0 0 7
PDR-L O 0 0 0 0 0 0

Based on the results, this study recognized several commonly used sentence
patterns with IM(s) for the purpose of instruction. The request strategies that exhibited
high frequency occurrences are Mood Derivable, exemplified by sentences (7), (8), and
(9), Explicit Performance, demonstrated in sentence (6), and Query Preparatory,
illustrated by sentence (10). These strategies are also accompanied by compatible internal
modifications, which are shown in Table 5.

(6) FEIMI CURMARATD  CRIMBEMERD .. —F ()
7 GH BiEER., T2 )
(8) AR (HIO ...

(9) (i) JiERYEE/ AT B ER A R B EE ME UL SRR RIRS , FEAR..

(10) e RE/MT AR LGSR (R CR/IFfE)D

Low frequency occurrences of request strategies and combinations were only
briefly introduced in the class, and no further practice were included in the instruction.
For example, Obligatory Performative, Want Statement and Suggestory Formula and
their combinations with IM(s) were rarely found. Adverbial downtoners, such as 1] ¢
kénéng (maybe), {5t giji (maybe) and 7% & jinliang (do one’s best) are also infrequent
in the corpus and are negligible.
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4. Application for the corpus study findings: A mini lesson

The purpose of the section is to illustrate how the corpus research results can be
applied in Chinese language courses that address the development of pragmatic
competence. Comparing to teaching material authored by individual instructors based on
their own intuition or anecdotal evidence, this teaching package exemplified the viability
of corpus linguistics methods for choosing the content of pragmatics focused instruction
and offers an inductive-explicit approach, by which learners are directed to engage in an
inductive analysis of genuine corpus excerpts.

The course which contains two 50-min sessions that has been designed and
presented here incorporates the findings from the corpus analysis, including the internal
modification types and the formulaic combination with head acts, along with situational
factors. The learning materials include authentic texts from the researcher-assembled
corpus and multimedia resources, carefully selected to expose students to a wide range of
request situations in the Chinese language. The lesson plan integrates activities and
exercises to engage students in practical, real-life conversations, role-plays, and
simulations, aiming to enhance their pragmatic competence. The proficiency level of
intended learners was set at ACTFL’s intermediate-high to advance-low. The following
shows course objectives, teaching material and the sequencing of the lesson and purposes
of each step:

Teaching materials

e In-house video clips made by the researcher that demonstrate the request scenarios
extracted from the corpus

Handout includes written request scenarios and vocabulary list

Handout with seven request strategies of head act and internal modification devices
Practice handout for homework

Instructions for role-play

Role-play cue cards

Course objectives

e Students will be familiar with seven request strategies of head act and understand how
to apply them according to situations.

e  Students will be familiar with the listed internal modification devices and understand
how to combine them with different types of head act.

e Students will gain perception of what constitute good and bad request utterances.

e  Students will be able to produce appropriate request utterances according to situations.

The first session

Step 1: Warm-up (10 minutes)
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e Instructor groups students into two. Set a timer at 2 minutes for each group. During
the first round, give them sentences and ask them to respond with “because...” and
second round with “therefore....” The group which has more responses wins the game.
(8 mins)

Example:
Instructor: & ARE % K FHT TR
Wo bunéng anshi  jiao wode gongke
I can’t ontime handin my homework
I can’t hand in my homework on time.
Student: (X4 & it DhEk X 2 T
Yinwe¢i wo zuijin  gongke tai dud le.
Because | recently homework too much SP
Because | have too much homework recently.
prel o3 MO EAET BEARE MR B %
Sudyi wo déi  wen laosh1 néngbunéng wan yidiadn jido
So I mustask teacher can or can’t late abit hand in
So, | must ask the teacher if I can hand in the homework a bit later.

The purposes:
This warm-up activity is to prepare students for the topic and focus on situations they might
raise requests. It is also an opportunity to provide vocabulary resources for later use.

Step 2: Lead-in (20 minutes)

e Instructor introduces students what they will learn in this session.

e Instructor raises questions to familiarize students with the topic:

1. Have you ever asked a favor of a stranger/friend/teacher?
2. What are those situations?
3. How would you ask in Chinese?

e Instructor plays two videos of request scenarios from corpus excerpts with different
social situations and does comprehension check with students (Appendix 2). The
excerpts are sufficiently different (one PDR-H and one PDR-L) so that students can
observe different request strategies and internal modification devices.

e Instructor leads students to read the written corpus excerpts (Appendix 2) and identify
request head acts, the formulaic sentences with internal modification device and the
interaction of them with the situational factors.

The purposes:

The inductive learning and explicit instruction are for learners to obtain a clear concept and
usage of each frequently used request head act, internal modification, and their
combination. The rationale behind the lesson design, which provides learners direct
metapragmatic explanation is that several empirical studies have shown the advantages of
explicit instruction than implicit (Halenko, 2016; Nguyen et al., 2012; Sykes & Cohen,
2018; Taguchi, 2015).

Step 3: Practice (15 minutes)
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e Students receive handouts (Appendix 3) with all the possible request strategies and
internal modification devices with example sentences. Instructor ensures students
understand everything on the handouts and under which social circumstances those
strategies are usually applied.

Step 4: Warp-up (5 minutes)

e Students ask questions.

e Instructor gives guidance to students about the homework (last part of Appendix 3) and
explains what they are expected to do in the next session. Students receive more written
excerpts to read (Appendix 4).

The purposes:

The practice homework was for students to: (1) solidify what they’ve learned in the
classroom and boosts confidence and motivation, (2) prepare themselves for next session
activities and (3) self-evaluate their learning.

The second session
Step 5: Review (15 minutes)

e Instructor checks the homework with students in class and makes sure all the
contextualized grammar drills on head act formulaic sentences and internal
modification devices on the handouts are done properly. Instructor provides extra
meta-pragmatic instructions if necessary.

e  Students watch more videos about request scenarios from the corpus which they
have already received the written excerpts (Appendix 4) with guiding questions
about the appropriateness of the request strategies according to the situations. Two of
them have been adopted to demonstrate pragmatically inappropriate uses. Instructor
guides students through these examples and ensures that they comprehend the issues
presented in the example. Lastly, instructor goes over answers with students.

The purposes:

This step further leads students to notice the application of request strategies and internal
modification devices. Students also notice inappropriate request head acts and
ungrammatical combinations of head acts and internal modification devices.

Step 6: Production (20 minutes)

e Students work in pairs. Each pair is assigned to a specific social relation, such as
friends, roommates, mother and daughter, professor and student or employee and
employer. Each pair receives a guiding handout of setting double-sided request
scenes by themselves, discuss with instructor and act on the scenes.

© 2023 The Author. Compilation © 2023 Journal of Technology and Chinese Language Teaching 69



Juan A Corpus Study of Internal Modifications in Chinese Request

e  Each pair presents their role-play to the class. Instructor leads a discussion with the
class on whether the request utterances are appropriate grammatically and
pragmatically.

The purposes:

Based on the Comprehensive Output hypothesis (Swain & Lapkin, 1995, 2001), this
production step allows students to first notice the gap between what they want to say and
what they are able to say. Therefore, they can further test their hypothesis about how
requests are made properly in order to gain additional input through make-believe social
interaction. The metalinguistic function of the discussion lead by the instructor at the end
of this phase plays a role of helping students to reflect on what they have learned and
produced with a goal of internalizing the linguistic and pragmatic knowledge.

Step 7: Assessment (15 minutes)

e  Students draw random scenarios of request and do role plays. Students justify their
choices of request strategy.
e  With students’ consent, instructor does the recording for grading.

5. Conclusion

This study demonstrated the development of teaching content based on corpus-
based metalinguistic analyses of request-making. Making a proper request is context-based
and sometimes based on personal experiences. To avoid bias or unreliable intuition when
designing and choosing course contents and learning materials for developing learners’
pragmatic competence, one viability is to utilize corpus analysis. This study utilized a self-
assembled corpus and identified several frequently used request head acts and
combinations with the internal modifications. These findings were further cross-referenced
with the context information which influenced the choice of requests strategies, namely
social power, social distance between interlocuters, and rank of imposition of a request act
to the hearer. Findings from this corpus study were then used to inform material production
as demonstrated in a lesson plan, providing learners language use in real-world settings.
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Appendix 1 List of the novels
Title Genre Size of novels Publication year
XN Sci-fi 886,000 2006
i e Romance 318,000 2021
FBEEEIRA T —H2IE 2% | Young adult 160,000 2006
EREAE AR Young adult | 201,000 2004
HER 13 HEm Detective 217,000 2020
meE% H Romance, 250,000 2018
Family
HRFE U Romance, 476,000 2015
Family
THEE )L & Romance, 307,911 2012
Family
AR Realistic 437,000 2012
HBAI& B = HFE Young adult | 250,000 2007

Appendix 2 Lead-in handout

PDR-H situation: a subordinate to her unfamiliar superior

WA U 5 — RO P A AT, KA AR ER SRS H . bk
o TARRE, M TR P A et R . . “PRBDEE, 2B FATIX
RIS H, mREA REEE RS LT, RELAHEAI KA. 7
PDR-L situation: a superior to his familiar subordinate

AR H A, WIS 20 BESCHRIT M, wiRe] 1R IR A =T

SKEJHETE, 2 “HBALS, BRGURIEIRERIBERRER K. 7 HBIEE KSE B IR

MBE R BRSO B e B, M RUCHAE T B, B i 1Rt r A =81,
Appendix 3 Practice handout

H& AT, BAVEH 2 & Z RN ST R R, ABFATRT LU WL )1
g ?

M B B i A BN S
RINTF TR BLE -

1. FFI.
2. BRIGARTFIT.

© 2023 The Author. Compilation © 2023 Journal of Technology and Chinese Language Teaching 74



Juan A Corpus Study of Internal Modifications in Chinese Request

HAETFRIT 1T,
PRRLZIF T o

WA BRI T
ARSI T .
IRAEABETTI]?

No bk w

AR

3R
IRATR A R o
FRAE U R ATk
RAFER IR AL ER
oAy AR
TREEARERE R ?

oukrwnPE

PAETH AL MG, HIX-EREE AU ?

T
%
IS
5B
P S U )

e LB

-~ 0o o0 o

PUETE AR, JRATRIZ BRI “HN7 , .

EESUN
AREHF] 7
IR TR
UL L ) 2
LS AR ZZ R

PR IEFENR—FPULIENE ? WRLE YA A S E e ?
Hosg, XUEHNEAICRE AN _E— a1, SRAEIREITEREALS — . EE A

U R

Bitn: R TT T

o bR g H s
Bl JF—TFI1.

o b CWHE" L e, R
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. ARIGEFF ]
o InbFIOEA) ATR? ATAATT , CHFRE? [EFEAEF? 7, “anfa?
o JFI, ATNg?
° ok “UnELe..”
o JmE “AKnig---”

52— 1
A LA, S5RGBT A s RGO+ AR R, IR BEaRiER
g ?

AR IRIRID CRIBERED ——F (B)

(ijﬁa) ﬁj@hi/%ﬁﬁ..., (ﬁfﬂ%" )

AR CHFR) -

RE S AR/AT AT BRI CHFRRD  CSRlfE)

CHAD 5 {68 7/ A T /88 o R A DL AR VF I3, 4+

Appendix 4 Review handout
o  PDR-H fL: PI/NE Gy AP/ NEEIEA

“UURAH B ER, BAEERAIN XA B SRR R TR ? 7 AT EAE T
A, RIE M NJRIN 3 ik, JHaoieihil. 22 Rr s “HH” XA,
PINTR I S AEZ . “IRHAR, BESIEMAI 2R —)L? 7 “Nfh4a? R
CaRIAUF2aF FIE? 7 “HSLIEH . GHHERRFEEEMAL. 7 B2 )E
Yoo FEIEIRAT? AFaFE? 7 A BN AR RIE . 7 R RSA AS .
CRER, AL AR, A URITERREE] . 7

e PDR-L 1 & BFAIGR K

DU 2 A/l P R R [R] 2R NI 58K T — KA A 25 0, AR B0 AR e XU, SRS
FHEPNE S Fe— il TU3E, FRIEIBADLRET TIE, 20K, BN, PUSEH:
PRATIASBEAS ' E U BN U TR 2 7 SR | 4531 5

e PDR-H f&#: ZARFE AN

“EaT? 7 ZARIE, HALEHERRIERER. RMANOSEEE I FR.:
“HetABE— T2 7 MR AEREM I NRRER T EN, EANREE L&
IBEAN, HEEEfhRsE TR —RE, I ERREEZ AN T FEAREER, 1
fF-4n it i R TR ok .

e PDR-L &i: TR K

© 2023 The Author. Compilation © 2023 Journal of Technology and Chinese Language Teaching 76



Juan A Corpus Study of Internal Modifications in Chinese Request

AU “IRAIEFRMAME. 7 BT 7 mERERT, WA RS 2L
WEM. 7 W, W 7 R WAL Bl . PIACREIRGEE R, 4 BT E
2T 7. MAuE, RKEERHADT— “WE" .

il

I3 B A E DY, (812 B )
WEXTHESR TR ?

HaiR? fEAB?
RAMERAALNS ? B ? NfA?
AT A R RE R ?

_‘[/

PwdE

e PDR-L 15#: BB KK (bad example)

Wk A T, BLAEDTE VS 2 7

WiZB: “W, EAT?”

WIJZ A “SLICTRA AT PERAA . H, SRS R AR, R A
SRIE T2

W B: “HAfE?

W A “TRRNA BB, R NGBER T, L B

WK B: “ORAEHE ik B2

W A T8, HLERAAK . 7

WA B: Ui, BRI L. 7

WA A U AREFRETT IR, BRIUESTRATA i,

e PDR-H 1&#: — M [FF (bad example)

Briigth 7T, dhid: MR, RIS, 7 ORBOEERT, ARG, AHRR
Bile METMRIFT . 7 MERABTPuRSE,  “IRe0e, 24 B, HLIRITHs
PRI 7 B AN SR B EEEE CK T, SRR, REEMLE
Bh. 7

TH 2 LA _E AN, [E13E T B ) A

R HRAT I RA 4.2
HEA 4 RS
R
PRI 4 BB i ?
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