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CALL B 5T I i '
(Issues in CALL Studies)

R
(Xu, De Bao)
IR
(University of Macau)
debaoxu@umac.mo

WE: AURBINA BT, HIP 4 CALL (Computer Assisted
Language Learning) WJR4A. KE. AMMGE L. HEFITIEAMBLRHE
LSRRGSR, MEAGS . YETHF R E SR EERE, [F S
3 CALL fift b, Z55REW, Mg 55 >°5 CALL i
IR EIEA—, WX CALL MR ERME, FFHE T
75 CALL WHFUAHXTRIF &R B, thin GHRYE Xu 2004, 2005
2013) #1350 CALL HIFFBIBTER (1970-1985) 54783 Y. S5k 3 X
CALL (1970s-80s. £ WLIESC) MXIN, #5 (1986-1993) FlKkJ&
BB (1994-1999) 538Fr CALL (1980s-90s) AHXIN, 4774 F4h
FrBL (2000-2005) H¥4kZ2: CALL (2000 PARE) AHX}RN., CALL
HIET A (2006-2015) 544 CALL (Web. 2.0 LAJ5) AHXTR . 4
YHIR BB IERA: — &84 CALL IR IF5H 3 CALL fifthEs,
TEIHYN CALL BFE IR =il CALL B 7889 5 )

Abstract: Based on current available literature, this paper summarizes the
issues in Computer Assisted Language Learning (CALL) through
examining its beginning and development, name and definition, research
methodology and theoretical framework, debates and rethink, current trend
and future direction, and comparison with Chinese CALL. The result
shows that Chinese CALL went through the same phases as CALL studies
did and experienced the same debates and reconsideration about CALL
studies. Their correspondent phases are (according to Xu 2004, 2005,
2013): 1. Pioneering Stage in Chinese CALL (1970-1985) is
correspondent to Behaviorist or Structural CALL (1970s-80s), 2. Starting
(1986-1993) and Developing (1994-1999) Stages in Chinese CALL is
correspondent to Communicative CALL (1980s-90s), 3. Omni-directional
Development in Chinese CALL (2000-2004) is correspondent to
Integrative CALL (after 2000), and 4. New Trend in CALL (2005-2015) is
correspondent to Social CALL (after Web. 2.0). The purpose of the study

VS gy 2 8 1 5 U [ R ST 25 s 2 (ICICE-2015, MIT, iee., Xu 2015) TCLT i)z
ERFE.
2 RSB AE RS CALL 5 HU R BhIE 5225, Rfe—A .

© 2015 The Author. Compilation © 2015. Journal of Technology and Chinese Language Teaching 1
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is two-fold, (1) to review and compare the development of CALL and
Chinese CALL, and (2) to summarize the current trend and forecast the
directions of CALL studies.

REEiA: CALL. HFHBIES %], h3C CALL. 5% 80, W
ft. #t2 CALL

Keywords: CALL, Computer Assisted Language Learning, Chinese CALL,
Participatory Learning Style, Normalization, Social CALL

1. faj4r

HL A 3d B S 5 2% 2] (Computer Assisted Language Learning, %K CALL) 1E
N ADFNEERL, B RS AT LS TN AL . AR,
ZUHRHE . WESEEER R H A 7. iR, e, BrreE_2ERAT, &
RN — R T AR S T I IR . R BNE S %2 2] (Chinese
CALL) tHIFFE R BINGE, A 5¢H SCH M4 B 5 5% > I FO R SE B B AN W iR AT
J&. NG S ¥ M A Sk S CALL e BFE? G LERMA
[f]? CALL WH5E& 7 1 WREEph B, B3] 7 A4 ) B2 WRLEf@ g 72 R 4 vy 3 A7 A ?
BAE CALL WA E R A2 B2 ? AT Bk, KPn &, #t—
WHER P SCH N BNE S = A KR, AUEN CALL MIRA. KE. AR
A s WA TVEMBEHESE . SCER S B B Ee . HuTiE L E S AR B
PG — AT, RIS S0 CALL AH R B9 77 T b A . X H sz @& H 30 CALL
5 H A58 R CALL LR 75

2. CALL & HRA KB
2.1 2T CALL K14 #%

FEL I 48 BOE 5 2% (Computer Assisted Language Instruction) , &FK CALI,
Ny CAI (Computer Accelerated Instruction)s CALI (Computer Accelerated Language
Instruction) « TELL ( Technology Enhanced Language Learning ) , 8{ MALL
(Mobile Assisted Language Learning), #5:&fa FIAHENE 5 2057 BN IIE 5 2
=2 JE R A B E 5 %4 >] (Computer Assisted Language Learning, &#% CALL)
— U A, R TE AL S E OO B E S . (Bush & Terry
1997. Davies & Higgins 1982. Levy 1997. Shield & Hulme 2008) -

22 kF CALLHIRE. KB

© 2015 The Author. Compilation © 2015 Journal of Technology and Chinese Language Teaching 2
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HUIRARBNIE 5 % 2] (CALL) JF4AT 20 thad 60 44X, VT RBHENL. HF)
WK H PLATO (Program Logic for Automated Teaching Operation, 1958-1993) &
A CALL TiH, DL, k. Jy M s fT . IR SO
FABSE 8 FHiBE S . M I A H PLATO M4 RGuit4T b [E 7224 2 o S
I TR & 5 ST RIS

A ENTE 5 % 2] (CALL) FEE DN AHM (PC) 7£ 70 FAAH I —2 &
f&, #7780 FANH BASIC 5 R T &Mk & 5 S A7 BBC tHHEAL. Apple
I 1 IBM PC EFEALTT WL W ST A S 55— Apple 1T H S0 ST 3AF A2 1981 4F
M B #OR % Kim Smith o EFE A, S — IBM H08E ) 42 1985 424k
B 5 Mark Peterson 5 ¥ 7[5 7F4#5. SIFE, CALL W7 E/EFiGHBI K&
L, CALL EHMk4HZRun CALICO (1983-) F1 EuroCALL (1986-) tJF4& /i,
XARIRE CALL MR EIEF M. 90 FFRLLE, CALL £MAHZ. LT <.
e . AP 40 IALLT. IATEFL. JALT. LLT. CALICO Journal.
CALL-EJ Online. CALL Journal. ReCALL. TCLT. TCLT Online Journal. ICICE.
AMCLE. AMCLE Online Journal’25#14k ¥, A CALL WERtHI#t— 5 R EIT N T
Fent, HEE S I LA IR I, AR E I 2
RIS 5 S I TARRUKEZR (A RIMYE RS o BFrEoR. Bkt #Brr &g
JEHAT, ROk — B 7 E i B A ) AFE 2 AR A 4 2
WEARARRE . TAHL AT 2. Tl BTIART B ki SCHE 0 H AR R FE R 4
BB F 22 I B kAL B AHBNE S 2= it 22 Bl Cnrp [E R
v ETEEER) WIEREE R ENE F S SO — AL R, R AR S
J7 RIS T A AL

3. CALL B 5T A 1L iH) &R

ML 60 FARRI4S K, CALL PN RE . REBIMAED T 7+ JL4E,
Hiastie, W, MR TIEZHE. ARICSE i, BREEESL.

3.1 2T CALL B X

ft 452 CALL? XZRATE LE M M. Bax (2003) 25 7 ) XHIE X:
FgeE ) FH AT AR EIE SR/ XA U CALL &AM Thae s 7 #5,
EUAE W AT EAN U, Bt EN, B m. MR E L
BEFRLZ 5N LM ARTE, Mg, MEHTFE. BRRE. Web. 2.0 Fik.
AN . It RA . BEETHL. mp3. mpd, EHR. DVD %%, FrblE—4
X REEGTFENAE R PAEEFE T H AR IS (Levy & Hubbard 2005)
T H 7R IX B AR A] AR 2 5 R AERE AT UL B, [t (Hubbard 2009) :

3G AASR OO T MARL WA,

© 2015 The Author. Compilation © 2015 Journal of Technology and Chinese Language Teaching 3
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SR, ML RS, BEH

FOIRGH: EALSE, B2 MR, BRI TA]

SR RA . B KA RSB BT ENE LS. S
Z-\‘giaﬂ-ﬂﬁlzaﬁ;u E%E]ﬂ‘ﬂﬁlilﬁ‘lﬁﬂ‘iﬂl#;l‘/iﬁjtﬂ/‘]lz%”

RSN MRS 3)), B ]
TR, RN, 5

DL b 48126 )3 6 7 T A L2 A2 Bax (2003) U4 s il & A A il i, 1
S5 IR LM . M SEER A% HE, Hubbard (2009) & iAK
CALL 3 % 52 MK ZTARE S ZOTEAN . £ RIE . Hob 0k B i e
£ LIRS

RIt, CALL BARA ) SUHIE X, HRAA it — BB E A
3.2. XF CALL WBFR FiEME R HESE

R AR 5 5% 2] (CALL) FIHIMBE 7K 2 48 th e R R Mt R 1E 5 2%
T HGE S B X — Al X HBOE 5 2 DL %A KIANE” (Dunkel
1991, Pederson 1987) 4. Ji A& H b CALL —ANJ7 T b ana JTeAs. 8%
BA LTS BEA TR TCRIAN XS5 HA B 4 U R AE 5 # 51%
GBS BEEANE (Grgurovie & Hegelheimer 2007). 5 — AN AZ R AL £
NE RN, BAEZ NEME S, FFal ZAETHEAL YT A 828 bR & A 7 T
(Computer Mediated Communication, & CMC) F2&uWitk, X5 CALL BF5IH
AT K & (Egbert & Petrie 2005) . Hubbard (2009) 4. Zw%E 7 2009 4 AT
HRRA CALL WF5tie S0, FEPU4E, 45 1820 TH, 44 CALL E&HEWairieE
KHEF

ML A BB 5 % ) (CALL) , BB, BTHEESHFOE. HT
CALL S5iFEMEAR LM H AR REICR, BEEMRSE 15T A0 KR
i CEAERS 2 X R ARG S S S A B A EEAEA,
XG0P st HARBESERAH, E5%. ALEGE. AHAHE. i
BURHE . #EEE D R R REA KRR, B E—5 2022 B0 S f 8 58
(Thomas et al 2013). T CALL FI#F 7080 K Z M2kt ZREe. M8
Z T, Bt CALL BB R R = 4 — WbrdE . L [m— IS H
TASE R T AR BE AN FL 07 450 IS AR A R &5 18, AT LLEE S 57 iy, tmr
PLE A &2 07 /) (Egbert & Petrie 2005. Hubbard 2008. Levy 1997. Levy &
Stockwell 2006) . Xt CALL #F 78 H— /M5 55

ST, HADAMIE CALL RFETFENERNKEAKEE B A REM
FEAR R 15 CL S 5 2 MR 2= . MR HE Underwood (1984) . Phillips
(1985) . Hubbard (1996) . Levy (1997) . Warschauer & Healey (1998) .
Chapelle (2001) . Salaberry (2001) . Bax (2003) . Colpaert (2004) . Egbert

© 2015 The Author. Compilation © 2015 Journal of Technology and Chinese Language Teaching 4
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& Hanson-Smith (1999, 2007) [T, FHHAT AL, CALL MEIRHESE. BT
EUL RS 2N BEE R ER . TS CALL WREMBH. (E55E
K CALL WFF A CALL PP A EE IS EEAHF: —MEH T ESIHHER
(SLA) , —Fgid Bax (2003) Wit bEw#ie (T o HaTERa
P — PR S FHWRHER N T, M REA S ISR T I A
J7i%

Kit, KT CALL MIEERHMEZE. W FUT5 9%k AL AR B I #OEAVR e 15 T3 —
AT -

3.3 %F CALL HILE

PG CALL M Bttt N HERBIIMER KR, BMGHEES %> (CALL) B
SEEE, WIRFEFTEG, BRI &A1

1o At (s Wi 38 BRERGERS]D M55 2 AR R
BUEEE T

2. A

3. ZEAHCRSIERS A

4. MW FHIEHT

5. EEEERAF RN 28031 & A 5 PEAS

6. JRAE# (Blended learning) #iff 51

7. B S BIEE SRS A SRR R IR TE F e i 8 A

8. FEALUREL BB ST AN H

9. M5 EF ¥ IR

10, SZBR I E8AE 55 TN 1 s AN SE

Brown (1997) #2H 7 iF H A4 BhiE 5 % I PG M & ( Computer Assisted
Language Testing, CALT) , ¥7E CALT B4 N CALL SZEkf)— A~ EH
(Hubbard 2009) , AAEMERE]T 22 1P 248 (Educational Testing Service,
ETS) o XAV RG] LURE B S baE B 304 — € Ve RN B ERSC@E B AR ST
g, RIS RV URSGE H TR ST H AN XRS5 (Chapelle & Douglas 2006) .

#FH N B F ¥ A3k (Hubbard 2004, Blin 2004, Schwienhorst 2008
Kolaitis et al 2006) i &Il (3 AR S5 Al AAR 55 D o g CALL
(Intelligent CALL, ICALL) 8¢ NLPCALL (Natural Language Processing CALL)
(Hubbard & Levy 2006, Kassen et al 2007, Kassler 2006) . &ir4FK CALL 3£

OEER St 57

J7 XK CALL EFHEEITH R SE 52 ME & A s gigs),
n TCLT (BHESH3C#) 5 CLTA (FEP N Bt aMFEs B K
TN BARZ AR 5 G wE T X1 CALL SEik.

© 2015 The Author. Compilation © 2015 Journal of Technology and Chinese Language Teaching 5
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3.4 %F CALL HREHR

S EEL AN A BIE = %) (CALL) MIREEHFRIFME T 90 44X, Ebfn Sanders
(1995) 45 7 CALL M 1960-1990 -7 35 E 1 & J& 1 52, Delcloque (20000 45
7 CALL M 1960-2000 iR &1 5, Davies (1997) 45T CALL M 1976-96 Ik
J&, e R E 7 sE BO AT CALL B 50 Bk 4 )85 1% Jung (2005) LLF5 H A,
IR T TR BB IR LAk 45 CALL BFFCIR E S & HA% K, Hubbard (2009)
T 70 JURKT CALL KRS A CE IR EA MM LT — P e
gt [EIR 2R TN CALL fIA3K; Butler-Pascoe (2011) M BFH ARME i =2
BIMEELE T CALL KB %, Davies et al (2013) #4577 CALL M 1960 4F
F| 21 sk —E 2] Web 2.0 LSRR B . XA FREMAFAE AH
JH ANESEFRSFEIE R ESagE T CALL Bfs, HAREME. WS —J5mmit,
IXEEHE A EAE . B AANE L MRS R AR R, R B Tl A B

3.5k T CALL 5 R EIBEFEINRA

FEL 4R B 5 5 2% 2] (CALL) i L2z AR A0 5% 2 80H 3242 2] (Rogers
1983, Pedersen & Liu 2003. Hannafin & Hannafin 2010) . PA2EA N0 2] H
BHWANRE S, — AWM HEES, —AEE BRI . EHBNE S %
I B BAE T3 B8O A Rt gi T8 5 20, @i ie . B I e E 4K
fh2E S R AL IR B B S AR T,  [FIN S BIE 5 S o) R e VI S 5
T WEFLAERRM, TN TR A B S A B E T I IR A 5% ) (Blended
learning) bt 58— {57 PR i 4l B 1 5 2 ) B — T FH T GF TSI 3805 1 RN A
(Pegrum 2009) . TCLT f1 CLTA 42 ERFMIGSTHEI F 1AW, 25
MR E A MR E RS HWHIESZINREEIA T (Lu &
Sabenorio 2012, Zhao 2013) -

3.6 RTAMTEHE BT R R

XS CALL WA —EBE AW B RS, S8LLTIUAN . 'hRiHE
WA R RAERE LM, BEEARARB M. HEIEARE CHARRE
HEARS, —GHITENBIFARLE =N HUNRRBBELF, HARRRME—FEAR
2507 LR F 2 ) il R, X — SO EEA S L — N E T IS E R I —FE .
Bk, TFENEARER G AR AL, UARKTRIES F IR, JRBARRR
#2Z)M (Cuban 1986+ 2001. Thomas et al 2013) -

B E FRIGE I R 2 (TCLT7 BB R K%, 2012) *Li 1 Tt
HHLBEABEANE ZITX AN . 458 2 TF RN BIE 5551 (CALL) Wh4ih”ix
MESAGENS, PTG E 2T, RSB S5, mEaHEEN 2

458 G R I R DU O 2 1 LR R SR A 5 S

© 2015 The Author. Compilation © 2015 Journal of Technology and Chinese Language Teaching 6
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Jifal (Blended) o tHEMEIARBCENZR AT REL A ZHA, ZHIRE, £H
WEZ 5L S HIRMEE, ARGEMREINZRS 5, RIS TIHEA 2=,
FAnm R . REARE . B S MRS 5 SR 55 B S5 RO IR il 5 2 ST RGR

HIRRHAR G BB 5 & A7 J7 07 T ) . 35X 58 4 Bk 5 0 )
IS ST R A RIBEE T BAERIEUR NAT N S N 20m, B T
YARBAE BN F AR, R MBS (dill & patterns ) 1) 71 H AL 3K A+
(Warschauer 2011) , 7l 52 25 4] 3= SCR2 M (1) 2500t 2 FH AR 3/ 22 407 2L A
fifp 2z ) A (Cuban 2001),

i, FHEEAMARAL, R R 4R R B — BRI RN AR K
WK B =TT BT MBS W KRB 224 (Kern 2014). HUHE
NI MR, AR, T HARZAAF ] (Xie 2014) o BHEASEEZIN, H
MR TR, JFRe SRRt R — e S REBEAERHL. AT
fERHARAC I ZIT (Xu 2014) o 55\ i [H bR POE RN ECATHY 2 (TCLT8, #k
WK 2014) SRl 2R 50 C# % (Technology Literacy and Chinese Language
Teaching) BT /BN b FAERFEHEORT CEKE, FilZ0m Lo R IR
FiRG1E T A= R N CALL BT — DN EEIATT (Kessler 2006) o

3.7 %F CALL 5 24 BB 5%
371 NEZESIBABEBHE LS

HAERNER CALL B 20 W2 MR — Rl B 15 5 IS MR
5 CALL KFEAHR PSR e PR #2 J7 5/ CALL 7 =B B
(Warschauer & Healey 1998, Warschauer 2000) :

F—BrE

1T B4R 3 L CALL (Behavioristic or Structural CALL) , ° Fi4-b+
FARBNAFMN, HGREGFEN ATRFE X E0FE PSRN, FERES
AR N, AT B2 RSk B (tutorial)  iEVERVCIHST . ik
SR)ETTE . RIS TTE . BRI MEAE, BRI ES 2N C&HmAw 1
TV E D 2 SRS A NE S

FE B

%2 % CALL (Communicative CALL) , e )\ -HERFIILTHER, °5 PC.
CD-ROM. ZZBR¥EZEHE (70 FEAK 80 ARV 4 AR4T) MR, #E 5 2 fd
FRES AR IES, IWNIEENIZEE S MHAT %], ARl E5%I%
PREAEEA, kB2 m @, FR40E LR SCENE S AR e, A) T EE #H

> Warschauer (2000) $4T 9 F LB 45 = X CALL B4 = L CALL, [AIHS I B S+ F)
LA FERHER R B FEAR,
8 Warschauer (2000) #4%2Bx CALL [ BEM -+ 21\ HEAHER 2 )\ + B L +H44C

© 2015 The Author. Compilation © 2015 Journal of Technology and Chinese Language Teaching 7



At CALL T 7 ) [ 7

BE SRS, REFERATEE BT . X BTV E S TR B0 77 101
A, WAETRIEIZH .

F=BrE

BARE2E CALL (Integrative CALL) , 2000 ‘ELLJE, "528HAk. M2, CMC
FERERE, BRSSO M AT bR B, B Ui 32 BRtEA—, D
RSB HC A RIRIE B 207 H I RABHHE CALL B B4 5% 7 #: 2 $g R
(tutorial) MR, MRt H 2B, BAh. Pl A ol AR U T

372 N &FAERHEPE5

F—MRMHEFAERE CALL FMESIEA. WE3NE . RS, Bl
EH . ZBUWAEE. CALL FEZCE KNP HLLE, DLATHENLTE R B AR A & S
CALL 73 =M75 =, X =F77 ] LA\ EAFIFAT (Bax, 2003) . Bax (2003) %
%T Warschauer & Healey (1998) *F CALL fJ2r 31, I NIHHEHLEARAFF] 2003 4
WHA“IEH L (normalization) , [l Warschauer & Healey (1998) #&H % {4
¥ CALL JFA B (W) -

7k

KRB AZ PR H ) CALL (Restricted CALL) , b2 +H4EAE] \HEAR,
BEAR ERATAFE NSRS, XMITE Warschauer & Healey (1998)
14T A FE gk 3 L CALL 522 A A .

[y

FFizt CALL (Open CALL) , bthed )\+4EAR% =+ —tHadyl. XEKIF
T A H8 FUMAE 2 A6 A58 F A A R s U it e Fe SR o i o 2 A R R i D
2R, A A K PR S M R 22 318 5 - Bax (2003) A X — 5 NAHE
T 28BR CALL FIEE{A# %~ CALL.

=M

4 CALL (Integrated CALL) . Bax (2003) A NIFENFIARZFES] 2003
FEIREA“IEHMA” (normalization) , “IEFAL7I8H 2T BN AR A L3
TMMA N Gnvisible) HIFEEE, LR UITFENE AR BT O R BNIE S HFEA
AR —80 5y, B #RHE. BAR—FE. FUEE] 2003 34 CALL %A
H I

Bax (2003) #H HTHENE AR B IEFAL A BAE CALL A 5| 1718 K
S, Bax (2011) XJ“IEHA XatiT 7 8t—2 Ui, VONARBITFENEAR
n PPT. #5214 Blackboard R24t%5) 1] AA AR IEH IR, FH. FRL.

" Warschauer (2000) ¥#i&# % CALL I BE M LTHERK M 2000 FIF-45.

© 2015 The Author. Compilation © 2015 Journal of Technology and Chinese Language Teaching 8
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EANZIMEE A RBAT T E AR, FHIAFREE AFRBOTETHPEAR
“IEHAL” I A E A RAR BT

3.8 CMC fi“ft4 CALL”H) H B DA & “1E Ak 17 B3 XD St ok
3.8.1 LLH-ENAF AR RREIE (CMC)

T HAYIHUCKR, & & T2 55 MR 6 RE I, g
B gEF. BARCR (Google Docs) « 15 (Facebook) « Youtube fL41. 5
QQ. # % (podcasting) . A2 1Y (videoconferencing) - FEFLMRE . HR
(whiteboard)  ZURfEAFFEEL, Rl &M 2.0 S1EFEAR, X ALLTHEVLAH
PIZBREAE (CMC) 4T R TIRSEI AL . B s Eg A bh W G FHL PR A
S AN EERKEHATE, AT Pl EFHLE RN IEY, X1
JRESAR T DMEHR B 32 v EALBR R SO, RN AE 725 08 ST U
#t4: CALL (Social CALL) (Thomas et al 2013) .

3.8.2 25X EIJHER

LR R (CMO) MET S, S8k, % Bk 5 5 1R
fEi (AP, 28) BOATTRE. 155 % I WMIE T B A& 1B R AR 7R A0 BR g
I~ PRy B, DAOERE SRR, R AR e iS5 IFN 25 551,
(Thomas et al 2013) .

P N B B T B CAS N . AR o B DR B AT ) 8 4 >
G MELREIEHEN S SVER. Kk, T T 2805925 1 a7 B o 25 B e CHPHE T
X BUEAET A T B ) CaNE RN ARG FRAE 22 brae /1 f il 8o B 1,
LR E SR AL, RN B R R S IPFN NS S 5 561 7. R TmkrZ
M2 5B S S5 IBAF, IWAERRITH 7, LA RNBEE
i, AW EEE, FfE S5 SEMRRHHIT (Thomas & Reinders,
2010) »

3.8.3 #t< CALL (Social CALL, Web. 2.0 L)

Thomas et al (2013) FULfE CALL J7 525 =R B Bsm 1S8R B #has
CALL (Web. 2.0 LLJ5) . #% CALL S51HHENURMFE TGN NN E 1R
XTI . Fh2s CALL B FZ M brGe 1. 8BS 552) . WkEE
AN RENEN. RE. SEMRZESIEH NP OR22 A% (Reinders &
Darasawang, 2011), [FI WS RhHE A B4 3483 T 58 U 55 IR 0 5 i 1
BS54 (Schafer, 2008; Warschauer, 2012).

SHRAE I 1) 7 A 22 5 b CMC, MBI Xy A, SH AR CMC  (Hubbard 2009)

© 2015 The Author. Compilation © 2015 Journal of Technology and Chinese Language Teaching 9
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3.8.4 “IEH AL o] fR )58 43 ffk %

Bax (2003) [P TFSHLEE A #2155 A0 1) @A 4 22 SRR A 1) @, HR Fii 76 TR
JLUL S AR SRR T SR ) U T AN TF— WL AN TFPALIX B R R A8 FH 1)
AREAS A FNER TR T o IS ANAERR )L 2 SR IRA ), F R SCHRF )
SR AR T XL R IE WA R DA T . (H2 AR T
PI“IEFAL T, i, &R S B IR AR A, 7EAf
2 BRE ., WS 50 80E. BahBiS S22 AR, 18 ER g Ak
USRS BT (Bax 2011) &

4. CALL B 593 CALL I HE
4.1 XH 3 CALL FrfERI B4

B & o SC R AR B E S S S SRR AR g, X SC CALL 4 b /s g5 AR
(BT, Ebln Alber (1989, 1996) X Hf SCHE i Bl & = S IR HEAT T 24547
Br; Dew (1988, 1989) =45 | B HIH CHFH A Yao (1996) wdh. 434 1
25 AN SCHEEAY; Zhang (1998) JS45. M 7 10 AR SCHEER M Xu (2002)
BEEL T T 30 24N SCHEER AT Bourgerie (2003) fHEEFHE T 42 NS
AR 1AL HBRAE 3 AR 5T 13 AW B seil s s, 30 MW
B s, 15 AR _EICEE A Yao (2003) B4 M T S E b SCHEE RS, AN 2SI
BRAPXPIM S BRIR 2, HEZEH TEERHED, BREBSEALFF; Xu
(2004, 2005) = H ST H i B OE 5 22 ) R R 43 DY AN B B R A (1970-
1985) . A2 (1986-1993) . KJE (1994-1999) . 45 FF4H (2000-2005) °;
Xie Al Yao (2008) i&h T A B4 BhE 5 2 S Rl S 8, T 7 CALL
WA A SR Yao (2009) @4k, 8t 1 H SCHE G BhiE 5 2% T 3
FERl AR a . ARTTEN (MM AKBHELZRZRAET) BME; Xu
(2013) XHEH T M BIE S S a AWMUk,

4.2 CALL W@

Xu (2013) MPUATFTHIEES T 2006 45 LISk 48 BIE 5 52 S T A

— BHERBE. K fe. KR LLnBos /. BahfE AR KERM. KEW
M, MESZ5RXRTFEAXRSNY, A, ARKHZERN, BIRE. e

W BB IREAR KRR, Web 2.0 SIRE R NEN S G547 7 IRSH)H
fitc

O I B R A DU B4 7 SRR AE Xu (2004) HORNIX 3.

© 2015 The Author. Compilation © 2015 Journal of Technology and Chinese Language Teaching 10



At CALL T 7 ) [ 7

T BHEREIE. R A RPEEMEAE T EUS T — R I, AR
AR LS MR, R BRGNS Bl (20 PPT, WD)
HIR A R ) Tk 2], A BB nT DB 2% 2 b5 2500 A HoAth 22 A2 B 3 Al
s, AR PLdE A {E B A M F R Cinformation and communication
technology, ICT) . 1ML S5 MRS TR, /oA B2 B EHER
AL, AEUZFENAFOEE (BAMmR) 2], Rl
(24/7, @it Skype. BAETHL. PR o

= HE— R ) FH P EROE S B EESR TR, RO EUmSE T PR
KERBIMABMNGE ZE5AZTH TAEAEIESHY® EMNA, il MOOCs
(cMOOCs). JEM MR . HHUE NG GERURE ., el e) BAe#HE, &
KPR 2RI B LIS S H: . mames, RN R AT 682 s B s 45 &
FESHER L fEBEFE RN, BR BN AT 55 B RE SCW R I _E 87
%, R EImERI RS AT BRSS ) 2 G 5% ) KB — N EERT
(Hubbard 2009) .

VU, SibFEEy, ANEERDH ARSI B L NI E 2 A ER, Al
B ROZ SR E B RIR & BN KR R Ry, HEEERAAR AL
GAEEMN AR, B AR TR S BRI RR T e A AN A ) 20
HEH KRB A L2 F IR LA, bl o) i 2 — I B BN % . (Thomas et al
2013)

Yao (2009) 1 Xie & Yao (2008) 51|z F1 43 H it H S FE i 5 BT 5 52 > 1R Y
VLSRN T IR ETERA . Lin (2015) Sil404T 7 M 2000 4£3) 2014 5 TCLT K&
KB ICH CLTA F2 ERFNA XL CALL B8, 1A~ TCLT #1 CLTA
ITFEFES ERFRWSCEINRE T L ix g s,

4.3 CALL 4159 3C CALL R EM B i
IR (2004 2005 2013) , HSCHEMGHBIE T % 51 & e R AT LRI 1%

HABBL:

—. JF81I (1970-1985)

. #EE (1986-1993)

=. KR (1994-1999)

V0. 45064 (2000-2005)
Fi. CALL & (2006-2015)

5 CALL 7R, JFEIMTER (1970-1985) FEA 54793 W ahgs#) £ X
CALL FI5¢ 5 CALL AR (70s-80s) , #2F (1986-1993) FlIk JEMEL (1994-
1999) R A FE 5% Fr CALL FIJF szt CALL #HXIM (80s-90s) , 4 Jifi T4k
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(2000-2005) FH:A F 5EKE A CALL FI%4 CALL AR, (2000 4ELAS) » 1M
CALL i ss (2006-IL7E) MFEA F 544 CALL (Web. 2.0 PAJG) #HXT M.

ISR B R IXRORT B O AR IR B A3, AR SCHUBRAR BTE 5% 215 CALL W Ftdk
A LRI BIRE L BARYY BONIN (8] fE X N B R AF, EF3C CALL 24
b2 7 HABERD CALL HRIFEA RN B BRI T SCHUR AR B8 5 22 S K
JE& R LS s n DY B

—. PRI B (1970-1985) : 5173 LEkghity £ L CALL F15¢ 5 CALL
(70s-80s) AHX} B

. P AURE (1986-1999) : HZAZRFR CALL FAIFJ#N CALL (80s-90s) #H
X W

=, &FMHH (2000-2005) : HEEAZ T CALL F%ES CALL (2000 4 LA
J& ) FEX R

V0. CALL H#i&% (2006-2015) : H#k4 CALL (Web. 2.0 PLJE) AHX M

5. CALL BRI 5 ]

Hubbard (2009) 7EiRE| CALL W5 7 MRS 7 =N H: —&LL Web. 2.0
REAIMN S 5 E ) 56408, R UREISEA AR S X, =2
B PR R U =B TSN E S % ). NNIX = AN HS JEUI98 2 CALL
W5 )7 M. Thomas et al (2013) AAFES CALL (UL E) #1448 CALL 11
Frai, BIUGRMNT CALL W#m&sMatse g m; 3 HIAN CALL W7t EHE CALL
HEFEELAA B OIS HESE, IXFPEIRHESE % DL ) H B A S I B AfE
ARSI, I FRE R I E MBS I AR S L E L,
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[JeBAT | —RBALFEHHE

(The Omnipresence of the Chinese Language in Virtual

Classrooms)
T R P et B
(Yu, Stefanie) (Liu, Kuan-Hsien)
AN RS ISR
(University of Vienna) (University of Vienna)
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WE: 528 TS REERE S E BRSSO A
AL AC AT 6, A BZ TP 20 S e e B, AR g
FHEPAE TG, EREAIT 6 EERERCH RS P, #ib
SEAR RGeS TARSANAT | G, HNE LR 1 Facebook H1 =i
fAE M OAREAK TG, LA, fIE W T & rbE S
P PR . WIHRFEISEE T G TG LR AR T8, B R
LR I R AP E AR

Abstract: The most important factor for a successful language learning
platform is its high frequency of use among learners. Given its enormous
user base and wide acceptance, social networking infrastructure
contributes to a successful platform for language learning. Language
learners on these platforms may acquire Chinese unconsciously. In this
context, we have been developing the project “JEZ:AT] - Playful coercion
in language acquisition”. The basic concept is a three-staged approach,
alternating the conventional roles of learner and teacher along with three
distinguished platforms, each corresponding to the learner's rate of
progress. In this way the platforms provide a framework for
student-centered language acquisition, and support lifelong learning for
both teachers and students.

BESERE: OCAIBRACS, AT S, KEEE

Keywords: Chinese web-based education, social network platform,
lifelong learning
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HMETRIGE DN B A A B S RS, I Ah R P SO SR i sk = Bl T SRR
T 480 % 80 ) 1 5 I 2 P LA IE BRAS e R A I = IR ) (AR, A
MRS PRS2 P, T TR SRR (Qiu, 1992) o & T
EAG NS 7 oA RS, T AEELFT, oS- TR AR H
B EMBOEHAE T R BESIHAN, 2R HASERSE, 7h
Hah A

BE B DA B AR A AT 6, HALERE. FSAR S
HOE AR EIVECR, ol B SE(UB AR M A BB AEAEAE R A
TEENE B, (HEE SRR R EEN PSR S8 SOEH AR T
R AS R T , MITI B (O] 5 B S R 2, A H F R S
V6, M A A QA W R P OB . AR T & _EVER B B AR

S ERD]
245,

1M FT LA Facebook B PRl 2% H: U0 pe A AR B G H 8 A2 v v AN AT B F) — 38
g5e “PEARGBEA AR LAEEN S, 2R . & HRRH HAR
LR, WOT LRI R RS, A E IR RS A Th OB, B ML AR,
T8 H RHETFREIRS SN = A, B IR L E T B N EARE .
DAL BRAL BRS o4t T HESRANTT |51 3 (RO B st 0 AR %2 2 Facebook,
S48 AR R8T &, I Whatsapp. Wechat B4, T BHURA#ER T
LA g T IR T & &8, ASCAEESE L Facebook 2 BIES 40, HNZE 322
454 1 Facebook H = HlflA: M A [FEAL I FF &, K HIEEAH, AlidH B8k
= I BE B B R

B 1. A EBR =T S
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2. BB RSP CRE

FR¥% Picciano & Seaman (2010) FraR A9 eRFE EE 24 JHEEHF H £ 8 Ik
e, VLA EaT e A A A TSR IA L . TUHE g AT & B
PO T PR EA AR, S AREURA R K2 AE, Godwin-Jones (1999) F4H 2%
LRSS BT AN 2. S INAF G Y ER R TR S ke . Al B A Tk 5] 7
MEM IR, RS E SRR SR Y . BES R HIERE SN SRR
TR, AR AR SCIREE I N E s e iRt T 2 AT Rt

HESRA AL RET 6 45 & OSCHE A I B S, (HAE AR P OO REER R

BRI AT 6 ERAT R ). AR3E Coopman (2009) Firaft 48k AR AR (A G2 6 AN
e 35035 46T I Y60 T RCAS SR AR ) R BEAR AL, 0 7 LA IRR B AR AR I (10 e S AN

il A L B R B EB R RS 1A AL T B BRI I A W 2 R RS
ST L TR BE 0 T A AL S B KR o T gl M A A
TEABERETHEERENER. TR RIS GEE B G R I
[FIRE S AT RETE R AR T 56

2.1 ABARTFESHENRBER

Horton (2000) #2745 35 1) 2 Bl tH B A R DI R 3R 2 —, T AT ) e S
N BB H SN EE N, KB 75t R 2 B AR sl v ) B 2 3 1)
HEREBEH, MEpEREENSEER. BRR 7 HET RS A E 15K 2k
B ER AR (1) 22 B S REAG S, BIATEREE NS I 0 A A B 1 & S IR T AT .
Martz. Reddy & Sangermano (2004) HJWFCEA7N, A HE). FEEH2BLAFE. 4
SN ATHEHRE ) L BRI DI R &R . EIATT A, RS & R
EFE, AN RO B A R R B AR, BT DL R AR A T Y R R R 2H R
BB, B, @A = BB RS B IR, A e BB
FE r R 2 AT R [ () B2 8 A8 B, BB b P A B i A R = DA B B HE BT
MOS0, IR S EER B T S, A BRI ARG . BIRHLEAIAS
R, BTSSR H I, A 2B REEHS ) E-learning, M1 B B SE R
FHRTHEE8 TV 2 08 4% HAZ (Chang & Tang, 2002) o [ ALAEE AT B B 15
J& T B P REAREY ,  DUHRESE VIR T M 4867 & Rl A= i () 2L 22 B AR

2.2 MR- & 203 8 i 0 R B SR
2.2.1 KRB
AR % A A I 2 T M PR R ] P (R B, (B A0 S A e 5] L, I8 SR R AT

A T BE S A ik R AT R AR R R . A TSR RAR R RORDES RIAE, AT A A AR E
(A1 T 2 KS #HBR 17, 182 Al-Balooshi (2002) F8H, ZHAmZEAT H S 2 = i fE o
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ZINHES BN A BEAR FRRE . TR AR 2 B L. 2 BE Rl R 7 A —
A R RESE TAE B A R AT Hann, Glowacki-Dudka&Conceicao-Runlee (2000)
J Stratfold (1998) &£ 3Ry ] B 7 & K &R A A L5 38 3 % e IR A R . BT A
i R 2R R G, B R e A B AR A ) B, KORIRE TR &
BRI =

222 HEKRRF

T At e (1 BB AR MM AR ) 2O R I RE, Kearsley (20000 % 240
a2 BLE RENAAGY R 28058 W R AN S N E R N, R R 0 S AL
W LA RE . Kearsley (2000) &4 24 55 B R PEBRZ — 29 KA 1R AT
SR ERF AL 5 S B A Y, I8 R HENIEAT AR BT AT R BRI
BNHZ o RAFGF R R R 8 A% B AME SR S B 2O AR
SER] eI AN T () A AR (Tsai, 2001) o HIEATH, #HRARE
M, REMHEFIERSE Ry, WEERICR.

23 BIRAR
BT LG BRI Em By, A S Y 5 S AT & 280 i 1K) 1 7 1)

. BT E P AR AR [ B SRS 36 R HAT R A 5 SR A i R AR Y
AR 2 BT SN EAN RS R . HLIED AR 2 (AN R R R A AR ] (A
A BIPTAT 5238 T SR S A T 2 LR RS A

T BRI A B B K S| SRR A R AR 2 B R, AR R K B A2
By I S AR R AT

PRI, B2 % i PR T & rh e B S A K e O S B AR, RE
FLAE A 0 BB RE p LUBAT R BT ik 54 BRI T A

b2 1 %8 g P S B, W IR TR AT ) R R, EH =5
AT BT 11 65 2t {1 A s TR TP P AT B4R, At e F1 A e
BT QAR B o 310 A A AP A 5 ) A ) T AN B A TR R EL . =
{8517 & AL e D RERE BN R R
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Abstract: This report summarizes two experiments that explored whether
the personalization principle mitigates the influence of seductive details in
decorative graphics during multimedia instruction about the culture of a
language. The results showed that decorative graphics increased learning
during personalized instruction (Experiment 1), but impaired learning
during impersonal instruction (Experiment 2). These findings add to
research literature by showing that the instructional value of decorative
graphics in multimedia instruction depends on the verbal-semantic context
in which they are embedded. This research demonstrates that they are
beneficial in personalized multimedia instruction, but detrimental in
impersonal instruction.

WE: AXEAEMFIMNER AT, K2 ERH B R 2 >,
AMVEAR S U 6 75 0 R PR PR ROR BEAT IR AT . S8 — AOWIE T 45 R B
AT, R TE R AR B A ROR, S T A R R
AEAE M, R R G IRECARCR . ASCR A 2 A
G, AR B A A BRI T8 5 s SO 5, AR
BGA 2 T AL 2 SR H e, (HRXHEAEME I 2 SR Bt .
ARSI FERS SCRRIEAT 1 A4hTE, B SR Bt ¥ 251K
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1. Introduction

Understanding the culture associated with another language is an important aspect
of foreign language instruction. True proficiency in a foreign language cannot be
developed without understanding the culture of the target language (National Standards
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in Foreign Language Education Projects, 1996). This idea is consistent with the primary
premise of situated learning theory: what is learned cannot be separated from how it is
learned and used. That is, “Learning and cognition . . . are fundamentally situated”
(Brown, Collins, & Duguid, 1989, p. 32).

Although situating foreign-language instruction within its cultural context has
been found to be the most effective means of reaching second language proficiency (Met,
1998), teaching the culture of a language can be challenging when full immersion
programs are not feasible. One solution to this dilemma is to use rich multimedia
materials (e.g., engaging video) in the classroom to help students experience the charm
and appeal of the culture of a foreign language. Because learning about the culture of a
language encompasses both affective (e.g., interest, appreciation, aesthetics) and
cognitive learning domains, multimedia instruction containing decorative, rather than
instructional, visuals may be the most effective approach. Furthermore, combining
decorative visuals with a personalized, rather than a non-personalized, narrative may be
the optimal way to combine visual and verbal information in multimedia instruction
(Danielson, 2012; Danielson, Schwartz, Falahi, & DeVries, 2011). However, this
assumption needs empirical examination because decorative visuals are typically viewed
as detrimental to learning (Carney & Levin, 2002; Moreno & Mayer, 2000).

The purpose of the current research is to examine whether personalizing
multimedia instruction moderates learning from decorative graphics. Our theoretical goal
was to determine whether a previously identified boundary condition of the multimedia
principle (i.e., that graphics must convey instructional information) is negated when
multimedia instruction combines decorative graphics with a personalized narrative. Our
practical goal was to discover optimal ways of designing multimedia materials to
improve Chinese language learning.

2. Literature review

The multimedia learning principle states that student learning is improved when
text is combined with graphics (Mayer, 2009). Empirical support for this principle can be
found in several experimental studies (Butcher, 2006; Mayer, 1989; Mayer & Anderson,
1991, 1992; Moreno & Valdez, 2005). The multimedia learning principle can be
explained from the perspective of Mayer’s cognitive theory of multimedia learning
(CTML).

2.1 Cognitive theory of multimedia learning

Mayer’s (2009) CTML describes the mental processes involved in learning from
multimedia materials. The CTML is based on three assumptions about the human
information processing system: (a) dual channels, (b) limited capacity, and (c) active
processing. The dual channel assumption refers to separate channels for processing visual
and auditory information in working memory. The limited capacity assumption refers to
the information processing limitations (in terms of capacity and duration) of each
channel. Finally, the active processing assumption is that learners must actively process
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information in working memory by selecting, organizing, and integrating information
within and between processing channels,

Most of the multimedia-learning principles described in the literature (e.g.,
continuity principle, modality principle) are informed by the first two assumptions of the
CTML: dual channels and limited capacity. Viewed from this perspective they represent
ways of reducing extraneous cognitive load in order to improve the efficiency of
multimedia instruction (Mayer & Moreno, 2003). Extraneous cognitive load refers to
mental effort that is invested in ways unrelated to the goals of the instruction (e.g.,
listening to background music, dividing attention between poorly arranged instructional
elements). Interestingly, multimedia-learning principles related to the third assumption of
the CTML (i.e., active processing) are less prevalent in the research literature. However,
this is an important area of research because, according to the CTML, learning is
contingent upon the active processing of instructional material—irrespective of issues
related to extraneous load. That is, unless learners are motivated to actively select,
organize, and integrate incoming information, efforts to reduce cognitive load are futile.
However, the personalization principle has been identified as an instructional approach
that promotes active processing in working memory.

2.2 The personalization principle

The personalization principle refers to students learning more effectively from
multimedia instruction when words are presented in a conversational (personalized)
manner rather than a formal (non-personalized) manner (Clark & Mayer, 2011; Mayer,
Fennell, Farmer, & Campbell, 2004). Personalized instruction consists of verbal social
cues that use first and second person language (e.g., I, my, you, etc.), comments focused
directly at the learner, or comments that make the personality of the author more salient.
Several studies have confirmed the advantages of personalizing multimedia instruction
(Ginns, 2013; Mayer, et al., 2004; Moreno & Mayer, 2000; Rey & Steib, 2013).

Theoretically, personalized instruction is purported to increase learners’ sense of
social presence in a learning episode by creating the feeling that they are in a social
relation with the individual or on-screen agent that is conveying the instructional message
(Moreno & Mayer, 2004; Reeves & Nass, 1996). This increase in social presence, in turn,
increases learner interest and motivation, encouraging them to use cognitive resources to
actively process instructional messages (Moreno & Mayer, 2004). This increase in
motivation also energizes and sustains learner effort to engage in active cognitive
processing (i.e., selecting, organizing, or integrating information) (Wentzel & Wigfield,
2009), the third assumption of the CTML.

2.3 The seductive details hypothesis

Seductive details inhibit the learners’ ability to engage in the active processing
assumption of the CTML. Seductive details may inhibit active processing by (a) diverting
attention from key information, (b) disrupting the coherent organization of information,
or (c) activating irrelevant information. (Harp & Mayer, 1998; Sanchez & Wiley, 2006).
For example, decorative graphics are often interesting and aesthetically pleasing, but not
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directly relevant to the instructional objectives of a lesson (Sung & Mayer, 2012). They
are often considered seductive details because they can be extraneous or incidental to the
purposes of the instruction. Several studies have demonstrated the detrimental learning
effects of decorative graphics in instructional messages (Carney & Levin, 2002; Levin,
Anglin, & Carney, 1987; Sung & Mayer, 2012).

However, more recent studies have shown that decorative graphics are not always
detrimental to learning; for instance, they can function as metaphors that highlight
underlying themes in a lesson (Danielson, 2012). They can also increase positive mood,
alertness, calmness, and confidence during learning (Lenzner, Schnotz, & Muller, 2013).

Furthermore, decorative graphics have been shown to moderate the beneficial
effects of instructional graphics. For example, Lenzner et al. (2013) found that learners
reading a text accompanied by both instructional and decorative graphics outperformed
learners who read the text accompanied by instructional graphics alone. There is evidence
to suggest that the moderating effect of decorative graphics may extend to other aspects
of multimedia instruction. Danielson and colleagues (Danielson et al., 2011; Danielson,
Schwartz, & Lippman, 2015) conducted a series of studies exploring the effects of
decorative graphics on text comprehension. They concluded that decorative graphics can
moderate (i.e. improve) text comprehension to the degree that learners are able to
conceptually link the text and graphic. In their studies the decorative graphics functioned
as metaphors that enabled the learners to infer a relationship between the text and
graphics. Interestingly, these researchers found that the beneficial effects of decorative
graphics were not evident on an immediate posttest, but only after a one-week delay.
They concluded that linking an abstract metaphor to associated text requires a depth of
cognitive processing that may not be apparent during immediate testing; only during
delayed testing are the benefits of deeper processing manifest as cognitive schema that
are more resistant to decay over time.

As a logical extension of this research we hypothesized that decorative graphics
can moderate personalized narration if the learner sees the graphics (e.g., personal
photographs) as personalized extensions of the narration. Specifically, we predicted that
decorative graphics would increase the benefits of personalized multimedia instruction as
evidenced by higher scores on a delayed, but not immediate, posttest. Contrariwise, we
hypothesized that decorative graphics would function as seductive details in non-
personalized multimedia instruction resulting in impaired performance on immediate and
delayed posttests. This prediction was based on the assumption that multimedia
instruction containing non-personalized narration lacks the social cues necessary to
generate a feeling of social presence and a corresponding increase in interest, motivation,
and learning. Obviously, decorative graphics cannot strengthen the effects of
personalization in a non-personalized narration.

In this investigation we explored the hypotheses discussed above in two
experiments. In Experiment 1 we compared a multimedia presentation that combined
decorative graphics with a corresponding personalized narrative (the personalization
principle) to a presentation of the same personalized narrative without graphics. In
Experiment 2 we combined a non-personalized narrative with corresponding decorative
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graphics to a presentation of the same non-personalized narrative without graphics. We
hypothesized decorative graphics congruent with a personalized narrative would facilitate
learning on a delayed, but not immediate, posttest (Experiment 1), while decorative
graphics accompanying a non-personalized narrative would impair performance on both
immediate and delayed posttests (Experiment 2).

3. Experiment 1

Based on prior research, we hypothesized that a personalized multimedia
presentation would encourage learners to use decorative graphics as conceptual links
between the personalized experience of the narrator and the content of the narration,
thereby improving retention of the multimedia presentation.

3.1 Participants and design

Thirty-one undergraduate students (19 men and 12 women), ranging in age from
19-24 years old (M = 21.7), from a large university in the Southwestern United States
volunteered to participate in the study. The participants were enrolled in Japanese
language courses and received course credit for their participation. Each participant was
randomly assigned to one of two experimental conditions: personalization plus decorative
graphics (PDG) (n = 17) or personalization only (PO) (n = 14).

3.2 Multimedia presentation

The base multimedia presentation consisted of a five-minute video narrated in
English by an Australian high-school female discussing her six-month experience as an
exchange student in a Japanese high school. This video constituted the PDG treatment
condition. Consistent with the personalization principle, the recorded live image of the
female narrator was embedded in the video; the narrator discussed her experiences in a
conversational tone using first-person language, occasionally focusing her comments
directly at the participant. The video also included decorative graphics, which consisted of
scenes from the Japanese high school. Most of the graphics were photographs taken by the
narrator of the people and places she visited during her experience as an exchange student
in Japan. The PO condition was created by removing the audio track from the video.
Participants in the PO condition listened to the same audio as those in the PDG condition,
but they did not view the visual information (i.e., narrator or decorative graphics); they
listened to the narration of the video through headphones.

3.3 Tests, procedures and analysis

A retention test consisting of 10 multiple-choice items was created to assess learner
retention of the verbal material presented by the female narrator. This test was used as a
pretest, an immediate posttest, and a one-week delayed posttest.

Upon arriving at the university language learning laboratory, participants were
randomly assigned to either the PDG or the PO condition. They then took the online
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pretest, studied their assigned treatment material, and then took the immediate posttest.
Seven days later the participants took the delayed posttest in their regular classrooms.

The data from the immediate and delayed posttest were analyzed separately by
one-way analysis of covariance (ANCOVA); the pretest was used as the covariate in the
analysis.

3. 4 Results

One-way analysis of covariance (ANCOVA) was used to examine differences
between groups on the immediate and delayed posttest. All statistical tests were
conducted with alpha set at .05. Effect sizes are reported using partial Eta squared (7).

The results of the ANCOVA on the immediate posttest were not statistically
significant, F (1, 28) = 2.3, MSE = .52, p = .14, n2 = .077; however, consistent with our
hypothesis, the delayed posttest was significant, F' (1, 28) = 6.74, MSE = 1.43, p= .015,
n® = .194. Students receiving a personalized narrative and decorative graphics
outperformed those receiving just the personalized narration on the delayed posttest. (see

Table 1)

Table 1: Immediate and Delayed Posttest Mean Scores by Experimental Condition
in Experiments 1 and 2

Decorative

Graphics Auditory Only Total

Dependent Measures Personalized M SD M SD M SD

Yes (Exp.1)  9.76 0.44 9.50 052 9.63 048
Immediate Posttest

No (Exp.2) 7.91 1.58 7.80 092 7.86 1.28

Yes (Exp.1) 9.94 0.24 9.50 0.65 9.72 045
Delayed Posttest

No (Exp.2) 6.73 1.35 8.00 094 733 1.32

4. Experiment 2

In this experiment, we hypothesized that removing personalization from a
multimedia presentation would mitigate the instructional value of decorative graphics,
thereby, reducing the visual information to mere seductive details. Our hypothesis was
based on prior research showing the detrimental effects of seductive details on learning
(Carney & Leven, 2002; Harp & Mayer, 1998, Sung& Mayer, 2012).

4.1 Participants and design

Twenty-one undergraduate students (9 men and 12 women), ranging in age from
20-24 years old (M = 21.6), enrolled at the same university as the participants from
Experiment 1, volunteered to participate in the study. The participants were enrolled in
Chinese language courses and received course credit for their participation. Each
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participant was randomly assigned to one of two experimental conditions: non-
personalization plus decorative graphics (NPDG) (n = 10) or non-personalization only
(NPO) (n=11).

4.2 Multimedia presentation

The base multimedia presentation was a five-minute YouTube video clip about
Chinese educational philosophy. The video was narrated in English by an adult male and
consisted of information about the development of the philosophy of education in mainland
China and Taiwan.

The narrator spoke in a formal tone using third-person language (e.g., it and he,
etc.) with no personal comments or interactions with the listeners; he merely introduced the
facts (e.g. “There are three main influences on the contemporary Chinese philosophy of
education.”). The NPDG condition differed from the NPO condition by including both the
video and the narration. However, the video did not contain personal images of the
narrator, only decorative graphics that did not contain instructional content (e.g. photos of
well-known Chinese educational philosophers, and Chinese universities). The audio track
of the video (i.e., narration) was captured and saved in a separate file. The NPO group
listened to the exact same audio as the NPDG group; the only difference was the absence of
the video.

4.3 Tests, procedures and analysis

As in Experiment 1, a ten-item multiple-choice test was created to measure
retention of the verbal information presented in the multimedia presentation. This test was
used as a pretest, immediate posttest, and delayed posttest. The procedures and data
analysis of the experiment were identical to Experiment 1.

4.4 Results

The results of the ANCOVA on the immediate posttest were not statistically
significant, F (1, 18) = .002, n.s., n>= .00; however, the delayed posttest was significant,
F (1, 18) = 5.34, p= .03, n > = .229. Students in the NPO condition outperformed those in
NPDG condition on the delayed posttest. (see Table 1). Contrary to the findings from
Experiment 1, students receiving only narration outperformed those receiving both
narration plus decorative graphics. Consistent with our hypothesis, it appears that
removing personalization from the narration mitigated the value of the decorative
graphics as a vehicle for encouraging a linkage between the narrator’s message and the
associated decorative graphics.

5. Conclusion

The results of this investigation provide support for the hypothesis that the
instructional value of decorative graphics depends on the verbal-semantic context in
which they are embedded (Danielson et al. 2011). In Experiment 1, participants who
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viewed decorative graphics in the context of a personalized narration outperformed those
who listened to the narration without viewing the graphics on a delayed posttest. This
result suggests that participants viewing decorative graphics were able to mentally
associate the verbal social cues in the narration with the graphics. Therefore, the
instructional benefits of personalized narration (i.e., increased social presence, interest,
and motivation) were likely enhanced through association with the decorative graphics
(Danielson et al., 2011; Danielson, Schwartz, & Lippman, 2015; Lenzner et al. 2013).
This interpretation of our results adds to research literature by providing a dual-channel
interpretation of the personalization principle, with verbal social cues being processed in
the verbal channel and related decorative graphics being processed in the visual channel
(Mayer, 2009).

The findings from Experiment 2 provide support for the hypothesis presented
above. Contrary to the findings of Experiment 1, the participants who viewed decorative
graphics within the context of non-personalized narration performed worse than those
who listened to the non-personalized narration without viewing the graphics. The
decorative graphics in Experiment 2 appear to have functioned as seductive details
resulting in impaired learning performance on the delayed posttest (Carney & Levin,
2002; Levin, Anglin, & Carney, 1987; Sung & Mayer, 2012). It appears that without
social cues in the narration the participants were less likely to mentally associate the
decorative graphics with the narration.

From a theoretical perspective it appears that a previously identified boundary
condition of the multimedia learning principle (i.e., that graphics should be instructional)
does not apply when the instructional materials are personalized. The personalization
principle seems to mitigate the influence of seductive details in decorative graphics
during multimedia instruction about the culture of a foreign language Finally, the current
research supports the use of decorative graphics in learning the culture of a foreign
language as long as the accompanying verbal information is personalized.

This research has practical implications for Chinese language instruction. First,
instructors should consider the use of personalized multimedia instruction as a means of
helping students learn about the culture of the Chinese language. Second, in their search
for appropriate video presentations, instructors should pay particular attention to avoid
non-personalized presentations that may direct learner attention almost exclusively to the
narration and away from the decorative graphics. Decorative graphics may convey
important affective (e.g., motivation, aesthetic) information which is important for
appreciating the culture of a foreign language. Finally, instructors should not be overly
concerned with a lack of immediate learning results from personalized multimedia
instruction. The benefits of this instructional approach appear to become more evident
with the passage of time.
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1. Introduction

Cultural knowledge and communicative skills have become increasingly
important in the field of language instruction. Interacting with cultural competence
figures in four of five World-Readiness Standards for Learning Languages, namely
Cultures, Connections, Comparisons, and Communities, published by the American
Council on the Teaching of Foreign Languages (ACTFL)'. Language instructors have felt
stronger demand to integrate culture in language classes. The Cultura project, created in
1997 by French instructors at MIT (Furstenberg, Levet, and Waryn, 1997), revolutionized
pedagogical approaches for cultivating intercultural competencies in foreign language
classrooms. It has become one of the most influential telecollaboration models designed
to develop intercultural learning within a language class. When it was first developed, the
Cultura project was set up as a telecollaboration project that facilitated culture learning
for MIT students learning French in the US and French university students learning
English. In the classic version of the model, students at each site respond to a set of
questionnaires that consist of three types of tasks: word association, sentence completion,
and reactions to hypothetical scenarios in their own language. Then, students perform
comparative analysis of their own entries and those from the other site, hypothesizing the
reasons behind any differences, and testing their hypothesis through interacting with
peers and course materials. Students expand their understanding of the hidden

" ¢.f. http://www.actfl.org/sites/default/files/pdfs/World-ReadinessStandardsforLearningLanguages.pdf
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characteristics of their own and the target culture, develop curiosity and openness in the
process of the discovery, and themselves become cultural anthropologists.

The Cultura pedagogical model of language and culture teaching has inspired
many similar projects, reported mostly through edited chapters and journal articles (e.g.,
Chun and Wade, 2004; O’Dowd, 2003) and in the context of European language
classrooms. This edited volume expands the reach of the model with a focus on Asian and
Pacific Languages, providing a welcome contribution to the literature of the Cultura
model and enriching the literature on teaching and research in intercultural competencies.
The greatest strength of this volume is its documentation of Cultura implementation and
research on learning gains in three Asian and Pacific Languages, namely Chinese,
Japanese, and Filipino. Not only does this volume provide theoretical guidance on
designing and researching the effect of Cultura implementation on language and
intercultural competencies; it is also very beneficial to language instructors who desire to
initiate or are in the process of implementing Cultura-inspired projects. The task
descriptions, the explanations of the motivations behind task selection, the task guidelines
and instructions to students, assessment options, reflections on challenges, and
speculations on possible solutions provide a menu of options which practitioners can
directly adopt or adapt. More importantly, the message throughout the volume is that
perfect success is not required, or even to be expected, on one’s first attempt at
implementing the Cultura model. The struggles and challenges shared in the volume’s
chapters are not likely to deter any educator who is truly interested in enhancing cultural
education for their students. Quite on the contrary, this volume is likely to encourage the
educators who are undecided about experimenting with intercultural telecollaboration to
get their feet wet with the support of the powerful Cultura model, especially educators
teaching Asian and Pacific languages.

In this review, I first synthesize elements of the volume chapters that may benefit
language instructors and action-researchers in their own implementation and research of
Cultura-based models. Following that, I provide summaries and critiques for each
chapter. Last, I reflect on what I see missing in this volume and share some
recommendations on future practice. I conclude with an overall evaluation of the volume.

2. Volume synthesis

One big takeaway from reading this volume is: There is no one way to teach
culture and there is no one way to implement Cultura. For foreign language
instructors, this section of the review lists the collaboration partners and sites, language
used in the exchange, exchange and reflection tasks, and challenges reported in different
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projects. For language action-researchers, I summarize theoretical frameworks, constructs
and effects investigated, and analysis methods across empirical studies reported in the
volume.

First of all, in terms of collaboration partners and sites, the volume provides
examples of telecollaboration between two programs in one university (Chinese students
in the MBA program and students in the Chinese program at a US university in Chapter
5), two sites in one country (Filipino programs at two US universities in Chapter 6),
between the US and a European country (e.g., France in Chapter 1 and Germany in
Chapter 4), between the US and sites in Asia (e.g., Taiwan in Chapter 4, China in Chapter
5, and Japan in Chapter 7).

Not all projects use learners’ input from one site as authentic language material
for the other site, as is the practice in “classic” Cultura. For example, Chapter 4 reports
an exchange between Taiwanese students and French students in which learners at both
sites used English, their target language, as their medium of communication -- with the
result that the entire exchange was conducted in “learner language.” Chapter 5 describes
how learners of Filipino language from two US universities across the Pacific used their
target language, which was also their heritage language, in an exploration of Filipino-
American identity.

Different projects used different arrays of exchange and reflection tasks. The most
prevalent of these are input tasks (word association and sentence completion tasks), the
analysis of similarities and differences, and hypothesis stipulation. Other exchange tasks
reported include self-introduction (e.g., the “About-Me Bag” in Chapter 3); scenario
interpretation; cultural artifact comparison; and reflection on news or press articles,
pictures, videos, and films. The original questionnaire items used in MIT’s Cultura were
adapted to fit differing instructional foci (e.g., business context in Chapter 5) and existing
curriculum thematic topics (e.g., family, school in Chapter 7). The descriptions of the
tasks are detailed enough for language instructors to replicate. Chapters 5 to 7 on Chinese,
Filipino, and Japanese language projects also provide screen shots of online forums
including instructions. Chapter 7 has extensive appendices detailing goals and
instructions for each task in both English and Japanese. These are valuable resources.

Another very useful component in all the projects reported is the authors’
reflections on challenges in implementation, which include difficulty in cross-site
communication due to learners’ lower level language proficiency, decreased student
motivation over time, cross-site school scheduling issues, technology issues, large class
sizes, unmanageable numbers of postings, and course content issues. These challenges on
the one hand remind the reader of the complexity of Cultura-type telecollaborative
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exchanges, and on the other hand provide comforting reassurance that it is okay to
experience challenges and make continuous improvements to one’s project.

Researchers in second language studies and action-researchers may note with
interest that the predominant theoretical framework reported in the volume is Byram’s
(1997) intercultural communicative competence (ICC) framework (Chapters 1, 3, 4 and
7), followed by Byram and Fleming’s (1998) and Kramsch’s (1998) concept of
“intercultural speakers” (Chapters 3, 4, and 7). Chapter 5 borrowed Kramsch’s (1993)
idea of the language classroom as cultural laboratory and culture as an integral part of
communicative competence — linguaculture (Krasner, 1999). Chapter 3 used constructs
from the field of psychology (i.e., extimacy and exotropia) to explore learning gains in
cultural understanding and discovery.

The commonly investigated constructs that manifest the effectiveness of Cultura
include: students’ ability to understand their own culture and the other culture,
exploration of cultural identity, ability to interact with cross-cultural counterparts,
linguistic competency, and metalinguistic reflective ability. Cultural knowledge and
skills under investigation include cognitive and affective skills. Cognitive skills
investigated include: ability to describe, explain, interpret, relate, compare and contrast,
form hypotheses, and discover hidden characteristics of one’s own culture through the
eyes of others. Affective skills include: willingness and ability to adjust one’s
assumptions and interpretations, curiosity and openness to alternative perspectives,
willingness to suspend belief or disbelief, and valuing and respecting others’ perspectives.
The most frequently investigated learning gain in the volume is cognitive cultural
knowledge and skills, namely, the ability to describe, interpret, compare and contrast,
form hypotheses, and discover. Chapters 4 and 6 also investigate the effect of media.

When examining the process and effect of Cultura projects, the main analytical
methods reported are: word frequency tallies, online forum posting tallies, discourse
analysis in general, and speech act analysis in particular. The data collected include
students’ postings, teacher observations, and student reflections and evaluations of their
experience. All projects collected multiple sources of evidence and provided examples of
learning gains. Unfortunately, none of the projects reported systematic evaluation of each
student’s learning gain, so it is unclear whether all students in the projects achieved the
learning targets or outcomes.

3. Chapter summary and critiques

The volume starts with an Editor’s Introduction, which provides a bird’s-eye view
of the volume, following which the volume is organized in three major parts that
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comprises seven chapters: Part I: Introduction to the Cultura Model; Part II: Research on
Acquisition of Intercultural Communicative Competence in Cultura-Based Models; and
Part III: Best Practices in Implementing the Cultura Model for Asian and Pacific
Languages.

The Editor’s Introduction gives the context of how this volume was motivated,
specifies its contribution and the gaps that it aims to fill in the literature, situates the
Cultura model in the larger context of telecollaboration, summarizes the strengths and
limitations of Cultura-based exchanges, provides a summary for each chapter,
synthesizes commonalities among the projects, and highlights the specific findings for
Asian and Pacific languages reported in the volume. The summaries of strengths,
limitations, commonalities, and Asian and Pacific languages findings are particularly
insightful.

The two chapters of Part I introduce the Cultura model through very different
approaches. The first chapter, written by two of the original founders of the model,
Giberte Furstenberg and Sabine Levet, features a biographic description of the initiation
and evolution of the Cultura model and provides reflections and recommendations for its
implementation. The lengthy name of the chapter gives a good idea of the content:
“Cultura: From Then to Now. Its Origins, Key Features, Methodology, and How It Has
Evolved. Reflections on the Past and Musings on the Future.” This chapter is a must-
read for anyone who is interested in the research or implementation of the Cultura model.
Not only did the authors document the key features of the model but also the motivations
for each feature, including lessons learned from the past and how the features of Cultura
have been modified and added to over time.

The chapter’s abundant insights will inspire great respect among readers for the
authors’ design choices and their recommendations on how Culfura can be successfully
implemented. The recommendation that struck me was the paramount importance of
scaffolding (e.g., providing very specific instructions and guidelines). Another important
recommendation (clearly based on the authors’ past experience) is that teachers prepare
students for interaction styles in the target culture that they may not be comfortable with.
For example, the authors would sometimes gave examples of “French students being
‘overly’ critical of each other, to show that this is not directed at them personally, but that
‘being critical’ could be viewed as a cultural trait” (p.15.)

The authors provide valuable assessment strategies for Cultura-based exchanges
as well, including using portfolios to assess attitudes, knowledge, and skills. Such
portfolios can include students’ reflection logs, essays to reflect upon and synthesize
what they have learned, and end-of-semester presentations. The authors’ suggestions for
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utilizing peer assessment and feedback represent best practices in the world of learning
assessment.

In addition to the above, Chapter 1 provides an abundance of useful insights
related to the integration of online exchange (forum and/or chat) material into classroom
instruction, managing student roles, and sustaining interest and goodwill between
exchange partners.

Chapter 2: A Meta-Synthesis of Cultura-Based Projects is the second chapter of
Part I. Though it purports to be a meta-synthesis of Cultura-based projects, it is more of a
technical report of survey results collected from instructors who have previously
conducted Cultura-inspired projects. Results from 18 survey respondents, including
recommendations for methodological flexibility in adapting Cultura to different
educational contexts, challenges encountered in various projects, and strategies for
implementation, are echoed in the following chapters. The results provide a big picture of
the array of Cultura implementation options. The quantitative and qualitative responses
were meticulously analyzed but the presentation of data is distracting. The many charts
and tables in this chapter seem disproportionate given the small number of responses.

Part IT of the volume consists of two chapters (Chapter 3 and 4) that represent the
kind of research on acquisition of intercultural communicative competence in Cultura-
inspired models. These two chapters provide example research frameworks, research
methods, data collection and analysis means that can be used for documenting and
researching the impact of the Cul/tura model on language competencies and intercultural
competency development.

Chapter 3: A Tale of Two Cultures investigates how a Cultura-inspired exchange
between English as Foreign Language (EFL) learners in Taiwan and France fostered the
development of intercultural competency, measured by psychological constructs of
exitimacy (Lacan, 1986) and exotopia (Bakhtain, 1984), as well as Byram and Fleming’s
(1998) definition of “intercultural speakers.” Learners at two sites completed tasks
including self-introduction, word association, art selection and explanation, and news
article reading and reflection. The project report concludes with an account of a visit by
two Taiwanese students to France during which they demonstrated their competence as
“intercultural speakers.”

The authors used two main research methods in their investigation: word
frequency counts of social process words (e.g., family, friends) and personal pronouns, as
well as deductive content analysis. The analysis showed that, through the exchange,
students were able to discover the aspects of culture that were valuable to them and the
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hidden aspect of culture made transparent to them through their cross-cultural partners’
observations. In other words, they were able to discover the parameters and the contour
of their own culture through the comparative observation made by themselves and their
cross-cultural partners, a demonstration of exotopia. The two Taiwanese students visiting
France demonstrated their competency as “inter-cultural speakers” through discovering
and explaining the differences between the foreign culture and their native culture,
though no examples were given showing students being able to “accept that difference
and see the common humanity beneath it” (Byam and Fleming, 1998, p. 8), another key
aspect of the construct of the “intercultural speaker.”

The authors’ effort in bringing the theoretical framework from another discipline
(psychology) and the use of social process word frequency analysis is refreshing and
truly commendable. As a reader, I feel the author can further enhance the study in the
following ways: First, fully unpack the psychology construct of interest. The meaning of
extimacy and its relationship with exotopia remain elusive throughout the chapter. This is
probably because of the abstractness of the construct and its multifaceted nature. Does it
mean identification or discovery of things or values important to oneself? Does it mean
valuing “otherness” and accept others’ perspectives? Does it mean any internalization
process, using one’s own experience and background to interpret what they see in other
cultures? Or does it mean all of the above? If so, what are the examples for each of these
facets? Second, social process word frequency counts may provide some sense of the
“unsaid” cultural behavior or value. Providing example sentences in which the words
occur may make the arguments more convincing.

The volume’s fourth chapter, Developing Intercultural Communicative
Competence Through Online Exchanges by Dorothy Chun, reports on a project that
explored the manifestation of ICC as defined by Byram (1997) in a telecollaborative
exchange. The exchange was between 23 university students in the US studying German
sociolinguistics and 23 university students in Germany studying English. In the chapter,
the author first reviews the literature concerning the construct of ICC, examples of how
ICC has been examined in studies of telecollaboration, and assessment of ICC. The
author addresses two research questions: (1) how does the language style produced in the
asynchronous forum differ from that produced in synchronous chats, and (2) how do
learners demonstrate ICC through using speech acts? Learners in this study engaged in
three main exchange activities: (1) word association; (2) an asynchronous forum that
compared word-association responses from the students at the two sites; (3) synchronous
chats.

The author analyzed data using four methods: (1) word frequency counts of the
forum entries and mean length per sentence statistics; (2) sentence type (statement versus
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question) analysis; (3) discourse analysis in general and speech act analysis in particular;
(4) comparing learners’ reaction to the chat experience with the discourse analysis.

The results show that, relatively speaking, learners produced more questions in
the chat than in their forum postings, indicating a more dynamic interaction and exchange
in the synchronous chat than in the forum. The speech acts that emerged in the exchange
exemplified ICC in the following aspects: showing curiosity and interest in the other
culture, reflecting on one’s own culture, and maintaining conversation involvement. The
author gives concrete language samples purporting to exemplify each of these speech acts;
however, it is not clear whether and how the usage of these speech acts demonstrates ICC.
There is no evaluative analysis showing when the usage of the speech acts demonstrates
desired language output. There are also no examples showing students’ gain and growth
in ICC through the process of the telecollaborative exchange. The only example that
shows that students are reflecting on their own culture and have changed their attitudes is
in this truncated quote in the conclusion section: “I [used to think] that Americans...but
maybe we are more similar to the Germans [after all].”

Chapters 5, 6, and 7 constitute Part III of the volume: Best Practices in
Implementing the Cultura Model for Asian and Pacific Languages. Chapter 5:
Intercultural Learning on the Web: Reflections on Practice details the exchanges in the
“China-USA Business Café” between Chinese and American business students through
two cohorts in 2008 and 2009. The 2008 exchange took place between seven Chinese
business majors visiting the University of Hawai‘i at Manoa (UHM) and 10 business
majors at UHM. The 2009 exchange involved 18 UHM students taking Business Chinese
and 15 students in a Chinese vocational college. Both cohorts completed a series of tasks:
word association, sentence completion, situation response, comparison of authentic
language materials and reflection. Throughout the activities that promoted cultural
discovery, students could also participate in a “Working with language” forum and
further explore their interests in language and culture and build social networks through
an open discussion forum.

The projects and the pedagogies reported in this chapter have several distinct
features:

1. Linguistic knowledge was explicitly addressed through in-time teaching and
learning. When the students questioned the grammatical correctness of the
authentic input, in a job ad for example, instructors quickly acknowledged
students’ observations of language usage and addressed their confusion about the
difference between the “canonical” language they had learned in school and the
“real-life”” language seen in the authentic artifacts.
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2. Differentiated instruction, i.e., setting different goals for learners with different
language proficiencies. For example, learners at the ACTFL Intermediate Low
level of Chinese were asked to learn 10 new words and use them in complete
sentences to describe cultural discoveries, while Advanced level learners were
asked to write a series of linked paragraphs to describe cultural similarities and
differences, to hypothesize the underlying cultural perspectives, and to reflect on
how their participation in the exchange affected their cultural knowledge and their
behavior in the target cultural context.

In this project, student learning gains can be categorized in terms of both
linguistic gains and ICC gains. In terms of language, there are examples of metalinguistic
awareness taken from postings related to word association (e.g., recognizing the
phenomenon of polysemy in English words) and discovery of the differences between
grammatical structures in the authentic context versus textbook examples. In terms of
ICC, there are examples showing students’ ability to describe similarities and differences
of cultural artifacts in the target and native cultures, and to hypothesize and explore the
possible sociocultural bases for the observed similarities and differences. Students’
reflection and questioning of their own understanding of cultural values served to expand
that understanding, thus achieving Cultura’s identified goal of “seeing oneself through
the eyes of others.” One example reflection is: “It seems that meaning of a ‘free country’
is more complex than I once thought. However, in business, sometimes what appears to
be ‘free[dom]’ is really just a lack of oversight in the regulatory policies of the country.”

The authors acknowledge the challenges posed by learners’ low level of reading
proficiency, which prevented learners of Chinese from reaping full benefit from the
exchange. Organizational challenges are also acknowledged.

Chapter 6: UH-UCLA Filipino Heritage Café and the Fil-Ams’ Quest for Identity,
is another interesting adaptation of the Cultura model representing a collaborative project
between two university sites (University of Hawai‘i at Manoa and University of
California, Los Angeles) that involve learners of one language — Filipino. The project
intends to help students explore their cultural identity. Students at both sites completed a
series of tasks: self-introduction, word association, sentence completion, and reflection
on materials in three topic areas: Filipino family material, images of Filipinos in the
media, and celebrations and traditions. Students summarized and analyzed similarities
and differences in perspectives posted online and discussed some of the topics in the
classroom . A frequency count of the postings showed that the forums functioned as a
place for reflection and analysis, but not so much as a venue of interactive
communication. The author also noted differences in the quality and quantity of postings
based on student characteristics such as gender and status in the university
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(undergraduate versus graduate students). Students’ evaluation and comments showed
evidence of learning gains in understanding the multiplicity of voices regarding identity,
culture, and beliefs, as well as in cognitive and writing skills to perform comparisons,
form hypotheses, and explore questions of culture.

Chapter 8: A High School Japanese and English Intercultural Exchange Project:
Design, Implementation, and Evaluation, described a telecollaboration and intercultural
exchange project between high school students at two sites, one in the US, learning
Japanese, and one in Japan, learning English. There were over 60 students at each site in
this project. The projects clearly specified learning outcomes and the appendices provide
the actual task instructions in both English and Japanese, which are a great resource for
language educators. In the project, students first gave a self-introduction in the “Online
Caf¢” forum. Then they were asked to complete a questionnaire of word association and
sentence completion, an analysis of similarities and differences, and a self-reflection in
each of the thematic units (e.g., family, school). Due to technological issues and school
calendar schedule differences, only two out of five thematic units were carried out. The
end-of-course evaluation showed the benefit of the exchange in increasing students’
interest and motivation in language learning for the US students and awareness of
cultural diversity for the Japanese students. The challenges that the project experienced
are illuminating: students’ involvement and forum postings dwindled as the course
progressed and the reflective postings did not show high-level analytic skills. The authors
attributed this to the following factors: forum participation had a minimal impact on
students’ grades; group sizes were unmanageable, and the large number of postings
hindered interactions (and thus student motivation); students often targeted instructors
rather than their cross-cultural counterparts as the audience for their postings; students
lacked adequate critical lenses through which they might conduct textual analysis; and
students’ low level of language proficiency demotivated them in comprehending
authentic writings from their peers. The importance of instructors’ scaffolding to help
develop students’ intellectual maturity and language proficiency is emphasized in the
chapter. Another insightful observation is that students are much better able to perform
comparison and reflection tasks when instructors use video prompts.

4. Summary of limitations and recommendations

After reading the volume, I felt that there remained several topics that I wished
the authors had addressed: (1) how did the author-instructors themselves navigate cross-
regional and cross-cultural communication and collaboration? (2) One of Cultura’s
strengths is to encourage students to explore, reflect, and discover cultural nuances on
their own. However, it is possible for cultural stereotypes to form in such exchanges if
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students take a one-sided view of cultural practices and phenomena. There is only a brief
mention of this topic in Chapter 1 and the discussion of this topic is missing from the rest
of the chapters. (3) Cultura represents a great advance in terms of presenting students the
opportunity to interact authentically in the target language. I would love to see further
expansion of the model by engaging students in real-world projects that have authentic
audiences and meaningful impact in the world.

Last, I would hope to see stronger assessment. Assessment remains a weak link in
the research of telecollaboration projects and this is true with the projects described in the
volume as well. First of all, the learning outcomes can be made clearer. When complex
psychological constructs are used (e.g., ICC), the constructs should be unpacked into
operational outcomes in terms of the knowledge, skills, and attitudes that language
educators expect their students to gain by the end of the exchange. Byram’s (2000)
categories of intercultural competence cited in Chapter 1 provide some guidance (p. 17).
As discussed earlier, I observe five domains of learning gains: knowledge, skills, and
attitudes related to one’s own culture; knowledge, skills, and attitudes related to the other
culture (or target culture); cross-cultural interaction skills; language use skills; and
metalinguistic reflection skills. Within each domain, we can specify the abilities that we
want students to demonstrate at different levels. In the culture related domain, at a lower
level, students should be able to describe, list, and explain; and at a higher level, students
should be able to demonstrate curiosity, suspend one’s beliefs, and remain open to
alternative world views. An example high level interaction skill can be stated as: Students
are able to acknowledge where the interlocutor comes from, synthesize and focus the
discussion, and provide opportunity and encouragement for the interlocutor’s further
input. The corresponding language skills can be paraphrasing and summarizing. Students
can demonstrate metalinguistic skills by explaining the language use patterns they
observed in the interaction.

The second assessment related issue that deserves attention is the alignment
between the outcomes and the learning activities. For example if the outcome is for
students to be able to generate hypothesis for the observed cultural differences, the
activities can be asking students to speculate social, historical, cultural reasons for the
cultural differences between the target and native cultures on the forum. To further
enhance the achievement of this outcome, the instructors can provide very specific
instructions (e.g., “Give two examples,” “elaborate with personal experience or historical
events”). The instructors may also provide an example and sample languages that can be
used in forming hypothesis (e.g., hypothesis, speculation, wonder, could it be, one
possible reason can be). Misalignment between the activities and the intended outcome is
often the reason for lack of evidence of achievement. If the outcome is for students to be
able to accept cultural difference and see the common humanity beneath it, and the
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activity is about describing the differences, it is unlikely that students will produce the
desired responses. Adopting and adapting Cultura learning activities need to be
intentional and scaffolded to provide a clear learning path toward outcome achievement.

The third assessment related issue is grading. In most projects reported in the
volume, students were graded based on their posting completion, rather than the quality
of their postings. This may contribute to the diminishing student motivation reported in
several projects (e.g., Chapter 6 and 7). To deal with large number of student postings,
instructors can use student reflective learning logs, essays, and presentations that
summarize learning achievement as recommended in Chapter 1. Asking students to do
self-assessment and peer assessment as suggested in Chapter 1 is a great strategy too. The
key is to have students reflect on their learning gain of the target outcomes. Providing
evaluation criteria and samples of student work at different quality levels will enhance
the consistency of grading. Systematic evaluation of each student against each learning
outcome will allow us to conclude how many students have achieved each of the target
outcomes and whether it is good enough.

Despite the limitations discussed above, overall, this volume presents a significant
contribution to the research and practice in teaching intercultural competence in language
classrooms, especially for Asian and Pacific Languages. The insights and reflections
from Cultura’s originators and practitioners are especially invaluable to fellow language
educators interested in teaching culture.
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